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The Utah State Board of Education, in January of 
1984, established policy requiring the identification 
of specific core standards to be met by all 
preschool–12 students in order to graduate from 
Utah’s secondary schools. The Utah State Board 
of Education regularly updates the Utah Core 
Standards, while parents, teachers, and local school 
boards continue to control the curriculum choices 
that reflect local values.

The Utah Core Standards are aligned to scientifically 
based content standards. They drive high quality 
instruction through statewide comprehensive 
expectations for all students. The standards outline 
essential knowledge, concepts, and skills to be 
mastered at each grade level or within a critical 
content area. The standards provide a foundation 
for ensuring learning within the classroom.
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The purpose of the Utah Early Learning Standards: Ages 3 to 5 (2023) wdocument is to give 
administrators, early childhood professionals, and families of preschool-aged students guid-
ance and resources regarding developmentally appropriate standards and goals for young chil-
dren and students. Early childhood education is comprehensive and promotes cognitive, phys-
ical, language, and social emotional development. These standards foster school readiness and 
build a foundation for later academic and social success. 

The Early Learning Standards have been written by multiple experts in the field of early child-
hood development and are designed to be inclusive of all children. Educators should be re-
sponsive to children’s current strengths, knowledge, and skills when planning and creating ex-
periences to support learning while also being cognizant of the background and specific needs 
of each child. The following content areas are included in the standards:

 ] English Language Arts

 ] Fine Arts

 ] Health Education

 ] Lifelong Learning Practices

 ] Mathematics

 ] Physical Education

 ] Science

 ] Social Studies 

The implementation of these Standards in early childhood programs will improve kindergarten 
readiness and reduce achievement gaps. The standards should not be used to exclude children 
from entering kindergarten. Related concepts may be added when appropriate to assure that 
every child reaches their potential.

GUIDING PRINCIPLES 

Through play, relationships, and instruction, early learning provides children with an op-
portunity to develop skills and knowledge across all content areas. By guiding and empow-
ering young children through positive experiences, they begin to develop responsibility, 
persistence, citizenship, communication skills, reasoning, effective questioning, and more.

Young children’s minds grow and develop at an extremely rapid rate. Each child is complex 
and has various needs. It is critical to consider the whole child and foster social, intellectual, 
emotional, physical, and language development. Children must feel physically and emo-
tionally safe and secure for effective learning to take place.

Learning occurs long before children begin school. Parents and families are the first and 
most important teachers in a child’s life. Strong partnerships between schools and families 
foster positive relationships and learning at home. 
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Learning opportunities occur during play and through developmentally appropriate prac-
tices. Effective teachers design play activities with specific learning goals in mind. They pro-
vide individualized, intentional, and differentiated instruction to facilitate student success. 
Teachers should model kindness and respect as they guide children’s behavior. 

Children learn in diverse ways. Early childhood professionals need to communicate with 
families and review classroom data and observations to identify each student’s strengths 
and needs. Teachers should use this information to guide their instruction and make adap-
tions as needed.

Early childhood programs should welcome all children regardless of their ability, culture, 
language, or background. Effective educators create opportunities for their students to ex-
plore and discuss their unique individual characteristics, experiences, and personal back-
grounds through social engagement with their classmates and teachers. Through these 
activities, students gain an understanding that every person has value, regardless of their 
similarities or differences. 

HOW TO USE THIS DOCUMENT

The Utah Early Learning Standards are organized into strands which represent significant 
areas of learning within age-level progressions and content areas. Each strand introduc-
tion provides an overall view of the concepts needed for foundational understanding. Each 
strand contains standards. A standard represents an essential element of learning that is 
expected. While some standards within a strand may be more comprehensive than others, 
all standards are essential for mastery. 

Each of the general learning areas contains the following information:

 ] Introduction to the content area 

 ] Strand  

 ] Strand description

 ] Sub-strand and sub-strand descriptions (English Language Arts and Lifelong Learn-
ing Practices)

 ] Standard(s) for three- and four-year-olds listed separately (with the exception of 
Science)

 ] Vertical alignment of standards for three- and four-year-olds shown side-by-side

The phrase “with prompting and support” is included in multiple standards throughout 
the document. This phrase implies that the skill/standard should be emerging, and that 
the child should demonstrate some independence towards achieving that skill/standard. 
Teachers will monitor students while working on these skills to make sure they are chal-
lenging enough for growth while being mindful of students’ frustration levels. Teachers may 
offer more support for students by providing additional time, exposure, discussions, scaf-
folding, and patience as they develop these skills.
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ENGLISH LANGUAGE ARTS

Research has supported evidence-based literacy practices using systematic, ex-
plicit, sequential, and cumulative instruction when teaching the seven essential 
components of literacy: oral language, phonological awareness, phonics, fluency, 
vocabulary, comprehension, and writing. According to research, it is recommend-
ed that preschool teachers prepare children for later reading instruction. They can 
do so by introducing the five critical building blocks for literacy, including pho-
nological awareness, letter identification, vocabulary knowledge, print concepts, 
and a positive attitude toward reading (Henry, 2019). The lack of phonemic aware-
ness is the most powerful determinant of the likelihood of failure to read (Adams, 
1998). Early phonological awareness skills usually develop during preschool ages 
and include rhyming, alliteration, segmenting words into syllables, and identifying 
the first sounds in words. Research suggests these early phonological awareness 
skills facilitate the development of letter-sound knowledge (Cardos-Martins et al., 
2011). The levels of phonological awareness can build on each other, advancing 
from word awareness to syllable awareness, to onset-rime awareness, to individual 
phoneme awareness. “Children’s language develops on a continuum and moves 
from large to increasingly smaller segments of language” (Cunningham & Zibulsky, 
2014). Teaching strategies used not only need to be systematic and explicit, but 
they need to be developmentally appropriate and “framed within playful learning 
and intentional play” (Paulson & Moats, 2018).

INTRODUCTION

Literacy is the ability to read, write, speak, and listen. When students utilize 
these skills, they begin to express and understand ideas and opinions, make 
decisions, solve problems, and achieve goals. Achieving literacy is a lifelong 
learning process. Literacy enables students to participate fully in their com-
munity and society.

Language is the basis for understanding and communicating in most aspects 
of life. Language development begins in infancy, and by the preschool years, 
many children have a vocabulary that includes several thousand words and 
continues to increase remarkably. One of the best predictors of reading suc-
cess is the number of spoken words preschoolers understand and use. In 
fact, the number of words that young children hear along with the types of 
language interactions they have are significantly correlated to their academ-
ic achievement in later years (Walker, Greenwood, Hart & Carta, 1994).
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ADULTS SUPPORT LEARNING IN ENGLISH LANGUAGE ARTS WHEN THEY:

 ] Engage in conversations with children.

 ] Read daily from a variety of texts, including narrative and informational genres. 

 ] Create a language- and print-rich environment, including reading, listening, writing, 
and dramatic play centers, eye level alphabet charts, picture/word labels, and sam-
ples of children’s work. Modifications and support in children’s primary language may 
be provided as necessary. 

 ] Provide activities that increase phonological awareness. 
Phonological awareness includes phonemic awareness, 
onset-rime awareness, syllable awareness, and word 
awareness.

 ] Use a wide variety of media and presentation forms, in-
cluding animated and engaging storytelling, pictures or 
drawings, posters, appropriate short multimedia presen-
tations, drama, signs, paintings, sculptures, puppets, and 
hand signs.

 ] Sing a wide variety of songs, including those that reflect the cultural makeup of the 
classroom community.

 ] Provide a variety of texts such as menus, books, magazines, charts, record sheets, rec-
ipes, telephone directories, journals, theater programs, newspapers, maps, instruc-
tion booklets, movie or music labels, food and product labels (including those in dif-
ferent languages), and store flyers.

 ] Provide activities that increase awareness of the rhythm of language, such as clap-
ping the syllables in children’s names or other familiar words.

 ] Provide opportunities for multiple readings/retellings of nursery rhymes or stories. 

 ] While reading to children, ask questions about what may happen next, how the book 
relates to their own experiences, how the characters in the story are feeling, etc. En-
courage children to re-enact stories using dramatic play or puppets.

 ] Supply a variety of age-appropriate writing tools and materials in all areas of the 
classroom, including thin short pencils, crayons, markers, whiteboards, glue sticks, 
magnetic letters, paintbrushes, etc.

 ] Model proper writing in different ways, such as writing down what children say, la-
beling their drawings, writing questions that could be asked of a visitor, or making a 
list of foods.
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English Language Arts Standards—
Age 3
Strand 1: SPEAKING AND LISTENING (P3.SL)

Students will learn to collaborate, express and listen to ideas, integrate and evaluate in-
formation from various sources, use media and visual displays as well as language and 
grammar strategically to help achieve communicative purposes, and adapt to context 
and task.  

 � Standard P3.SL.1:  With prompting and support, participate in conversations with peers 
and adults.

a.  Begin to recognize rules for discussion such as listening to others, 
staying on topic, and taking turns speaking.

b.  Follow one-step directions.

 � Standard P3.SL.2:  With prompting and support, speak clearly and audibly enough to be 
understood by familiar adults to communicate wants and needs.

 � Standard P3.SL.3:  With prompting and support, use age-appropriate language, grammar, 
volume, and pronunciation when speaking or presenting.

Strand 2: READING (P3.R)

Students will learn to proficiently read and comprehend grade-level literature and infor-
mational text, including seminal U.S. documents of historical and literary significance, at 
the high end of the grade-level text complexity band, with scaffolding as needed. 

*Standard R.4 includes an asterisk to refer educators back to the Text Complexity Grade 
Bands and Associated Lexile Ranges in the introduction of the standards.

 Standard P3.R.1: Demonstrate mastery of age-appropriate concepts of print.

a.  With prompting and support, correctly hold a book and recognize 
that print is read from top to bottom, left to right, and from front to 
back. 

b.  With prompting and support, begin to recognize frequently seen 
letters and words, and recognize own name in print.

 Standard P3.R.2:  Demonstrate mastery of age-appropriate phonological awareness skills.
(for example, clap children’s names).

a.  With prompting and support, explore rhyming words and 
alliteration.

�

�

b.  With prompting and support, explore syllables in simple words.
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c.  With prompting and support, identify initial sounds in spoken 
language.

 Standard P3.R.3:  Demonstrate mastery of age-appropriate phonics skills.

a.  With prompting and support, begin to identify seven or more con-
sonant names and sounds using one-to-one letter-sound correspon-
dence (alphabetic principle).

b.  With prompting and support, begin to identify one or more vowel 
names and short vowel sounds using one-to-one letter-sound corre-
spondence (alphabetic principle).

 Standard P3.R.4:  Begins in kindergarten.

 Standard P3.R.5:  With prompting and support, ask and answer simple questions about a 
text. (RL & RI)

 Standard P3.R.6: With prompting and support, begin to retell simple texts. (RL & RI)  

 Standard P3.R.7: With prompting and support, begin to retell simple texts. (RL & RI)

 Standard P3.R.8: Begins in P4.

 Standard P3.R.9: Begins in kindergarten.

 Standard P3.R.10: Begins in grade 1.

 Standard P3.R.11: Begins in grade 4.

 Standard P3.R.12:  Begins in grade 2.

 Standard P3.R.13:  Begins in grade 2.

 Standard P3.R.14:  Begins in grade 2.

�

�

�

�

�

�

�

�

�

�

�

�

Strand 3: WRITING (P3.W)

Students will learn to write for a variety of tasks, purposes, and audiences using appro-
priate grammar/conventions, syntax, and style.

 � Standard P3.W.1-3: With prompting and support, begin to experiment with speaking and 
writing while representing ideas visually (e.g., scribbles, stamps, stickers, 
or gluing pictures on paper).

 � Standard P3.W.4:  Participate in shared writing projects.

a.  With prompting and support, recall information from experiences or 
learned information and share it with others.

b.  With prompting and support, interact and collaborate with others.

 � Standard P3.W.5:  With prompting and support, print some age-appropriate prewriting 
strokes.
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Strand 1: SPEAKING AND LISTENING (P4.SL)

Students will learn to collaborate, express and listen to ideas, integrate and evaluate in-
formation from various sources, use media and visual displays as well as language and 
grammar strategically to help achieve communicative purposes, and adapt to context 
and task. 

 � Standard P4.SL.1:  Participate in conversations with peers and adults, using age-appro-
priate vocabulary on topics and texts.

a. Follow agreed-upon rules for discussions such as listening to oth-
ers, staying on topic, and taking turns speaking.

b.  Follow two-step directions.

c.  Express own ideas.

 � Standard P4.SL.2:  Speak clearly and audibly in sentences of varying lengths to commu-
nicate wants, needs, experiences, thoughts, and emotions.

 � Standard P4.SL.3:  Use age-appropriate language, grammar, volume, and pronunciation 
when speaking or presenting

Strand 2: STRAND 2: READING (P4.R)

Students will learn to proficiently read and comprehend grade-level literature and infor-
mational text, including seminal U.S. documents of historical and literary significance, 
at the high end of the grade-level text complexity band, with scaffolding as needed.

*Standard R.4 includes an asterisk to refer educators back to the Text Complexity Grade 
Bands and Associated Lexile Ranges in the introduction of the standards.

 � Standard P4.R.1:  Demonstrate mastery of age-appropriate concepts of print.

a. Correctly hold a book and demonstrate that print is read from top 
to bottom, left to right, and from front to back.

b. Begin to identify frequently seen letters and words, recognizing 
that words are made up of letters.

 � Standard P4.R.2:  Demonstrate mastery of age-appropriate phonological awareness 
skills.

a. Recognize rhyming words and alliteration.

b.  With prompting and support, segment words into syllables.

c.  Identify initial sounds in spoken language.

English Language Arts Standards—
Age 4



EN
G

LISH
 LAN

G
UAG

E ARTS   |   8

UTAH CORE STATE STANDARDS for EARLY LEARNING ENGLISH LANGUAGE ARTS

d.  Identify the base parts that make up a compound word.

e. With prompting and support, blend and segment initial sounds of 
single-syllable spoken words.

f. With prompting and support, blend and segment single-syllable 
words into individual phonemes.

 � Standard P4.R.3: Demonstrate mastery of age-appropriate phonics skills.

a. Identify 13 or more of the consonant names and sounds using 
one-to-one letter-sound correspondence (alphabetic principle).

b. Identify three or more vowel names and short vowel sounds using 
one-to-one letter-sound correspondence (alphabetic principle).

 � Standard P4.R.4:  Begins in kindergarten.

 � Standard P4.R.5:  With prompting and support, ask and answer questions and make 
connections about a text. (RL & RI)

 � Standard P4.R.6-7: With prompting and support, retell simple texts, including event se-
quence and characters. (RL & RI)

 � Standard P4.R.8: With prompting and support, begin to ask and answer questions 
about unknown words in a text. (RL & RI)

 � Standard P4.R.9: Begins in kindergarten.

 � Standard P4.R.10: Begins in grade 1.

 � Standard P4.R.11: Begins in grade 4.

 � Standard P4.R.12: Begins in grade 2.

 � Standard P4.R.13: Begins in grade 2.

 � Standard P4.R.14: Begins in grade 2.



EN
G

LISH
 LAN

G
UAG

E ARTS   |   9
UTAH CORE STATE STANDARDS for EARLY LEARNING ENGLISH LANGUAGE ARTS

iS
to

ck
 ©

Strand 3: WRITING (P4.W)

Students will learn to write for a variety of tasks, purposes, and audiences using appro-
priate grammar/conventions, syntax, and style.

 � Standard P4.W.1:  Verbally share an opinion and visually represent that opinion using 
simple drawing and writing (e.g., scribble writing with letter-like 
formations).

 � Standard P4.W.2:  Verbally share information and visually represent that information 
using simple drawing and writing (e.g., scribble writing with letter-like 
formations).

 � Standard P4.W.3:  Verbally share a narrative and visually represent that narrative us-
ing simple drawing and writing (e.g., scribble writing with letter-like 
formations).

 � Standard P4.W.4: Participate in shared writing projects.

a. Recall information from experiences or learned information and 
share it with others.

b. Interact and collaborate with others.

 � Standard P4.W.5: Print some mock letters, scribbles, or manuscript letters, including 
those in own name.
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Vertical Alignment for Ages 3 to 5
ENGLISH LANGUAGE ARTS

Strand 1: SPEAKING AND LISTENING 

Students will learn to collaborate, express and listen to ideas, integrate and evaluate in-
formation from various sources, use media and visual display as well as language and 
grammar strategically to help achieve communicative purposes, and adapt to context 
and task. 

3-YEAR-OLDS 4-YEAR-OLDS
P 3.SL.1: With prompting and support, partici-

pate in conversations with peers and adults.
a. Begin to recognize rules for discussion 

such as listening to others, staying on top-
ic, and taking turns speaking.

b. Follow one-step directions.

P4.SL.1: Participate in conversations with peers 
and adults, using age-appropriate vocabu-
lary on topics and texts.
a. Follow agreed-upon rules for discussions 

such as listening to others, staying on top-
ic, and taking turns speaking.

b. Follow two-step directions.
c. Express own ideas.

P3.SL.2: With prompting and support, speak 
clearly and audibly enough to be understood 
by familiar adults to communicate wants and 
needs.

P4.SL.2: Speak clearly and audibly in sentences 
of varying lengths to communicate wants, 
needs, experiences, thoughts, and emotions.

P3.SL.3: With prompting and support, use 
age-appropriate language, grammar, vol-
ume, and pronunciation when speaking or 
presenting.

P4.SL.3: Use age-appropriate language, gram-
mar, volume, and pronunciation when speak-
ing or presenting.

(Continued)
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Strand 2: READING 

Students will learn to proficiently read and comprehend grade-level literature and infor-
mational text, including seminal U.S. documents of historical and literary significance, at 
the high end of the grade-level text complexity band, with scaffolding as needed. *Stan-
dard R.4 includes an asterisk to refer educators back to the Text Complexity Grade Bands 
and Associated Lexile Ranges in the introduction of the standards.

3-YEAR-OLDS 4-YEAR-OLDS
P3.R.1: Demonstrate mastery of age-appropri-

ate concepts of print.
a. With prompting and support, correctly 

hold a book and recognize that print is 
read from top to bottom, left to right, 
and from front to back.

b. With prompting and support, begin to 
recognize frequently seen letters and 
words, and recognize own name in print. 

P4.R.1: Demonstrate mastery of age-appropri-
ate concepts of print.
a. Correctly hold a book and demonstrate 

that print is read from top to bottom, left 
to right, and from front to back.

b. Begin to identify frequently seen letters 
and words, recognizing that words are 
made up of letters.

P3.R.2: Demonstrate mastery of age-appropri-
ate phonological awareness skills.
a. With prompting and support, explore 

rhyming words and alliteration.
b. With prompting and support, explore 

syllables in simple words.
c. With prompting and support, identify 

initial sounds in spoken language.

P4.R.2: Demonstrate mastery of age-appropri-
ate phonological awareness skills.
a. Recognize rhyming words and 

alliteration.
b. With prompting and support, segment 

words into syllables.
c.  Identify initial sounds in spoken 

language.
d. Identify the base parts that make up a 

compound word.
e. With prompting and support, blend and 

segment initial sounds of single-syllable 
spoken words.

f.  With prompting and support, blend and 
segment single-syllable words into indi-
vidual phonemes.

P3.R.3: Demonstrate mastery of age-appropri-
ate phonics skills.
a. With prompting and support, begin 

to identify seven or more consonant 
names and sounds using one-to-one let-
ter-sound correspondence (alphabetic 
principle).

b. With prompting and support, begin to 
identify one or more vowel names and 
short vowel sounds using one-to-one 
letter-sound correspondence (alphabet-
ic principle).

P4.R.3: Demonstrate mastery of age-appropri-
ate phonics skills. 
a. Identify 13 or more of the consonant 

names and sounds using one-to-one let-
ter-sound correspondence (alphabetic 
principle).

b. Identify three or more vowel names and 
short vowel sounds using one-to-one 
letter-sound correspondence (alphabetic 
principle).
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3-YEAR-OLDS 4-YEAR-OLDS
P3.R.4: Begins in kindergarten. P4.R.4: Begins in kindergarten.

P3.R.5: With prompting and support, ask and 
answer simple questions about a text. (RL 
& RI)

P4.R.5: With prompting and support, ask and 
answer questions and make connections 
about a text. (RL & RI)

P3.R.6-7: With prompting and support, begin 
to retell simple texts. (RL & RI)

P4.R.6-7: With prompting and support, retell 
simple texts, including event sequence and 
characters. (RL & RI)

P3.R.8: Begins in P4. P4.R.8: With prompting and support, begin to 
ask and answer questions about unknown 
words in a text. (RL & RI)

Strand 3: WRITING (P3.W)

Students will learn to write for a variety of tasks, purposes, and audiences using appro-
priate grammar/conventions, syntax, and style.

3-YEAR-OLDS 4-YEAR-OLDS
P3.W.1-3: With prompting and support, begin 

to experiment with speaking and writ-
ing while representing ideas visually (e.g., 
scribbles, stamps, stickers, or gluing pic-
tures on paper).

P4.W.1: Verbally share an opinion and visually 
represent that opinion using simple draw-
ing and writing (e.g., scribble writing with 
letter-like formations).

P4.W.2: Verbally share information and visual-
ly represent that information using simple 
drawing and writing (e.g., scribble writing 
with letter-like formations).

P4.W.3: Verbally share a narrative and visually 
represent that narrative using simple draw-
ing and writing (e.g., scribble writing with 
letter-like formations)

P3.W.4: Participate in shared writing projects.
a. With prompting and support, recall in-

formation from experiences or learned 
information and share it with others.

b. With prompting and support, interact 
and collaborate with others.

P4.W.4: Participate in shared writing projects.
a. Recall information from experiences or 

learned information and share it with 
others.

b. Interact and collaborate with others.

P3.W.5: With prompting and support, print 
some age-appropriate prewriting strokes.

P4.W.5: Print some mock letters, scribbles, or 
manuscript letters, including those in own 
name.
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INTRODUCTION

Children use creativity to explore, discover, and make sense of the world around them. As 
outlined in the Utah State Standards, the study of drama, dance, music, and visual arts pro-
vide a venue for creativity to flourish. Fine Arts provide opportunities for children to explore 
realities, relationships, and ideas that cannot be learned or demonstrated simply in words 
or numbers.  

Learning in Fine Arts is valuable for building curiosity and supporting children in expressing 
and communicating their ideas and experiences. Additionally, integrating the arts through-
out the classroom supports children’s engagement in cooperative learning and construct-
ing knowledge in all content areas: 

 ] Visual arts instruction improves reading readiness. 

 ] Musical experiences support understanding foundational mathematical concepts. 

 ] Engaging in fine arts reduces children’s stress and increases their cognition, 
self-awareness, self-direction, social and cultural awareness, independence, language 
skills, physical and social-emotional development, and ability to make sense of the 
world around them.

Collaboration, creativity, and cultural awareness are essential skills and concepts for chil-
dren to develop and explore in our global environment. Nurturing and integrating these 
skills and concepts provide the foundation for children’s lifelong educational success.

ADULTS SUPPORT LEARNING IN FINE ARTS WHEN THEY: 

 ] Encourage conversation to help children express their ideas, emotions, and under-
standing in a variety of ways.

 ] Gain an understanding of children’s preferences, interests, backgrounds, and culture 
to develop instruction and create an engaging learning environment.

 ] Encourage children to observe, interpret, and understand the expression of others.

 ] Provide opportunities for children to work collaboratively with others.

 ] Support children’s self-awareness by providing opportunities for children to display, 
perform, and discuss their creative works.

 ] Engage and follow the children’s lead in creative processes.

 ] Acknowledge children’s efforts and persistence in artistic expression.
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Strand 1: DRAMA

Drama provides creative opportunities for children to portray a variety of events, char-
acters, or stories through taking on different roles, interacting with props, and engaging 
in dramatic interactions. Children explore roles individually and collaboratively when 
acting out experiences and observing the dramatic expression of peers and teachers. 

 � Standard FA 3 yr.1.1  With prompting and support, express ideas, information, and feel-
ings through dramatic play.

 � Standard FA 3 yr.1.2  With prompting and support, attend to an adult telling stories or 
nursery rhymes and act out different parts.

 � Standard FA 3 yr.1.3  Imitate real-life or pretend roles in play.

 � Standard FA 3 yr.1.4  With prompting and support, begin to work independently and 
cooperatively in dramatic play.

 � Standard FA 3 yr.1.5  With prompting and support, attend to and show appreciation for 
the dramatization of others (for example, clap, high fives, “good job”).

 � Standard FA 3 yr.1.6  With prompting and support, participate in a scene or play with a 
beginning and end.

Strand 2: DANCE

Dance provides children the opportunity to use their bodies to move to music and ex-
press themselves through movement.

 � Standard FA 3 yr.2.1  Move in rhythm with the music.

 � Standard FA 3 yr.2.2  Move the body to express feelings and ideas.

 � Standard FA 3 yr.2.3  Demonstrate self-regulation through large motor balance, stability, 
and control in dance within a defined space.

 � Standard FA 3 yr.2.4  Find different ways to control movements of the body, arms, and 
legs to develop coordination and mobility.

 � Standard FA 3 yr.2.5  With prompting and support, begin to dance with others while re-
specting space boundaries and maintaining body control.

 Strand 3: MUSIC

Music offers students the opportunity to learn songs, create music, develop self-expres-
sion, and build cultural understanding with self and others. 

 Fine Arts Standards—Age 3
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 � Standard FA 3 yr.3.1  With prompting and support, participate in listening to and singing 
simple songs and fingerplays.

 � Standard FA 3 yr.3.2  Explore and experiment with musical instruments.

 � Standard FA 3 yr.3.3  Show awareness and appreciation of different kinds of music.

 � Standard FA 3 yr.3.4  With prompting and support, express thoughts, feelings, and energy 
through music.

 � Standard FA 3 yr.3.5  With prompting and support, begin to explore folk songs and sing-
ing games from various cultures.

 � Standard FA 3 yr.3.6  With prompting and support, begin to identify favorite songs.

Strand 4: VISUAL ARTS 

Visual arts provide sensory, expressive, and social opportunities through the use of vari-
ous media and materials to create drawings, pictures, or 3D art.

 � Standard FA 3 yr.4.1  Show interest and create works of art using a variety of tools (cray-
ons, markers, scissors, etc.) and materials (clay, leaves, cardboard, 
etc.).

 � Standard FA 3 yr.4.2  Recognize basic colors (for example, red, yellow, blue, orange, purple 
and green).

 � Standard FA 3 yr.4.3  With prompting and support, explore and identify physical charac-
teristics of the environment including colors, textures, and light. 

 � Standard FA 3 yr.4.4 With prompting and support, talk with peers and/or adults about the 
art they created. 

 � Standard FA 3 yr.4.5  With prompting and support, select art objects to display, including 
paintings, photos of block design, sculptures, etc. 
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Strand 1: DRAMA

Drama provides creative opportunities for children to portray a variety of events, char-
acters, or stories through taking on different roles, interacting with props, and engaging 
in dramatic interactions. Children explore roles individually and collaboratively when 
acting out experiences and observing the dramatic expression of peers and teachers. 

 � Standard FA 4 yr.1.1  Identify and express ideas, information, and feelings through dra-
matic art (for example, telling stories and playing make-believe).

 � Standard FA 4 yr.1.2  Use dialogue, actions, and objects to tell a story.

 � Standard FA 4 yr.1.3  Assume the roles of characters in dramatic play situations, or stories 
through drama, props, and language.

 � Standard FA 4 yr.1.4  With prompting and support, work independently and cooperative-
ly in dramatic play.

 � Standard FA 4 yr.1.5  With prompting and support, attend to and show appreciation for 
the dramatization of others.

 � Standard FA 4 yr.1.6  With prompting and support, act out a story with a beginning, mid-
dle, and an end.

Strand 2: DANCE

Dance provides children the opportunity to use their bodies to move to music and ex-
press themselves through movement. 

 � Standard FA 4 yr.2.1  Move to different patterns of beat and rhythm in music.

 � Standard FA 4 yr.2.2  Use creative movement to demonstrate feelings, ideas, concepts, 
and tell stories.

 � Standard FA 4 yr.2.3  With prompting and support, start, stop, and respond to musical 
cues. 

 � Standard FA 4 yr.2.4  With prompting and support, find different ways to move the body, 
arms, and legs, and begin to move body parts one at a time.

 � Standard FA 4 yr.2.5  With prompting and support, dance for and with others while re-
specting space and maintaining body control.

 Fine Arts Standards—Age 4
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 Strand 3: MUSIC 

Music offers students the opportunity to learn songs, create music, develop self-expres-
sion, and build cultural understanding with self and others. 

 � Standard FA 4 yr.3.1  Participate in musical activities by listening to, singing, and creating 
music.

 � Standard FA 4 yr.3.2  Show increasing recognition of the various components of music in 
terms of dynamics (loud/soft), pitch (high/low), and duration (long/
short, fast/slow). 

 � Standard FA 4 yr.3.3  Demonstrate elements of music by bouncing or clapping out the 
rhythm and discussing how it makes them feel.

 � Standard FA 4 yr.3.4  Express thoughts, feelings, and energy through music.

 � Standard FA 4 yr.3.5  With prompting and support, begin to sing songs from various 
cultures.

 � Standard FA 4 yr.3.6  With prompting and support, share a favorite song.

Strand 4: VISUAL ARTS 

Visual arts provide sensory, expressive, and social opportunities through the use of vari-
ous media and materials to create drawings, pictures, or 3D art.

 � Standard FA 4 yr.4.1  Create works of art that reflect experiences using a variety of tools 
(crayons, markers, scissors, etc.) and materials (clay, leaves, card-
board, etc.).

 � Standard FA 4 yr.4.2  Recognize and name colors (for example, red, yellow, blue, purple, 
orange, green, black, white, brown, pink, and gray).

 � Standard FA 4 yr.4.3  Explore, identify, and describe the physical characteristics of the 
environment including colors, textures, and light. 

 � Standard FA 4 yr.4.4  Talk with peers and/or adults about their art and their creative 
process. 

 � Standard FA 4 yr.4.5  With prompting and support, show appreciation by selecting art 
objects to display, including paintings, photos of block design, 
sculptures, etc., and begin to explain the reasons for selecting the 
preferred artwork.



  FIN
E  ARTS   |   18

UTAH CORE STATE STANDARDS for EARLY LEARNING FINE ARTS

Vertical Alignment for Ages 3 to 5

FINE ARTS
Strand 1: DRAMA

Drama provides creative opportunities for children to portray a variety of events, charac-
ters, or stories through taking on different roles, interacting with props, and engaging in 
dramatic interactions. Children explore roles individually and collaboratively when act-
ing out experiences and observing the dramatic expression of peers and teachers.

3-YEAR-OLDS 4-YEAR-OLDS
FA 3 yr.1.1: With prompting and support, express 

ideas, information, and feelings through dra-
matic play.

FA 4 yr.1.1: Identify and express ideas, infor-
mation, and feelings through dramatic art 
(for example, telling stories and playing 
make-believe).

FA 3 yr.1.2: With prompting and support, attend 
to an adult telling stories or nursery rhymes 
and act out different parts. 

FA 4 yr.1.2: Use dialogue, actions, and objects to 
tell a story.

FA 3 yr.1.3: Imitate real-life or pretend roles in 
play.

FA 4 yr.1.3: Assume the roles of characters in dra-
matic play situations, or stories through dra-
ma, props, and language.

FA 3 yr.1.4: With prompting and support, begin 
to work independently and cooperatively in 
dramatic play.

FA 4 yr.1.4: With prompting and support, work 
independently and cooperatively in dramatic 
play.

FA 3 yr.1.5: With prompting and support, attend 
to and show appreciation for the dramatiza-
tion of others (for example, clap, high fives, 
“good job”).

FA 4 yr.1.5: With prompting and support, attend 
to and show appreciation for the dramatiza-
tion of others.

FA 3 yr.1.6: With prompting and support, partic-
ipate in a scene or play with a beginning and 
end.

FA 4 yr.1.6: With prompting and support, act out 
a story with a beginning, middle, and an end.
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Strand 2: DANCE

Dance provides children the opportunity to use their bodies to move to music and ex-
press themselves through movement.

3-YEAR-OLDS 4-YEAR-OLDS
FA 3 yr.2.1: Move in rhythm with the music. FA 4 yr.2.1: Move to different patterns of beat 

and rhythm in music.
FA 3 yr.2.2: Move the body to express feelings 

and ideas.
FA 4 yr.2.2: Use creative movement to demon-

strate feelings, ideas, concepts, and tell 
stories.

FA 3 yr.2.3: Demonstrate self-regulation through 
large motor balance, stability, and control in 
dance within a defined space. 

FA 4 yr.2.3: With prompting and support, start, 
stop, and respond to musical cues.

FA 3 yr.2.4: Find different ways to control move-
ments of the body, arms, and legs to develop 
coordination and mobility.

FA 4 yr.2.4: With prompting and support, find 
different ways to move the body, arms, and 
legs, and begin to move body parts one at a 
time.

FA 3 yr.2.5: With prompting and support, begin 
to dance with others while respecting space 
boundaries and maintaining body control. 

FA 4 yr.2.5: With prompting and support, dance 
for and with others while respecting space 
and maintaining body control.

Strand 3: MUSIC

Music offers students the opportunity to learn songs, create music, develop self-expres-
sion, and build cultural understanding with self and others.

3-YEAR-OLDS 4-YEAR-OLDS
FA 3 yr.3.1: With prompting and support, partici-

pate in listening to and singing simple songs 
and fingerplays.

FA 4 yr.3.1: Participate in musical activities by 
listening to, singing, and creating music. 

FA 3 yr.3.2: Explore and experiment with musical 
instruments.

FA 4 yr.3.2: Show increasing recognition of the 
various components of music in terms of dy-
namics (loud/soft), pitch (high/low), and du-
ration (long/short, fast/slow). 

FA 3 yr.3.3: Show awareness and appreciation of 
different kinds of music.

FA 4 yr.3.3: Demonstrate elements of music by 
bouncing or clapping out the rhythm and 
discussing how it makes them feel.

FA 3 yr.3.4: With prompting and support, ex-
press thoughts, feelings, and energy through 
music.

FA 4 yr.3.4: Express thoughts, feelings, and ener-
gy through music.

FA 3 yr.3.5: With prompting and support, begin 
to explore folk songs and singing games 
from various cultures.

FA 4 yr.3.5: With prompting and support, begin 
to sing songs from various cultures.

FA 3 yr.3.6: With prompting and support, begin 
to identify favorite songs.

FA 4 yr.3.6: With prompting and support, share a 
favorite song.
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Strand 4: VISUAL ARTS

Visual arts provide sensory, expressive, and social opportunities through the use of vari-
ous media and materials to create drawings, pictures, or 3D art.

3-YEAR-OLDS 4-YEAR-OLDS
FA 3 yr.4.1: Show interest and create works of 

art using a variety of tools (crayons, markers, 
scissors, etc.) and materials (clay, leaves, card-
board, etc.). 

FA 4 yr.4.1: Create works of art that reflect ex-
periences using a variety of tools (crayons, 
markers, scissors, etc.)  and materials (clay, 
leaves, cardboard, etc.).

FA 3 yr.4.2: Recognize basic colors (for example, 
red, yellow, blue, orange, purple, and green).

FA 4 yr.4.2: Recognize and name colors (for ex-
ample, red, yellow, blue, purple, orange, 
green, black, white, brown, pink, and gray).

FA 3 yr.4.3: With prompting and support, explore 
and identify physical characteristics of the 
environment including colors, textures, and 
light.

FA 4 yr.4.3: Explore, identify, and describe the 
physical characteristics of the environment 
including colors, textures, and light.

FA 3 yr.4.4: With prompting and support, talk 
with peers and/or adults about the art they 
created.

FA 4 yr.4.4: Talk with peers and/or adults about 
their art and their creative process.

FA 3 yr.4.5: With prompting and support, select 
art objects to display including paintings, 
photos of block design, sculptures, etc.

FA 4 yr.4.5: With prompting and support, show 
appreciation by selecting art objects to dis-
play, including paintings, photos of block 
designs, sculptures, etc., and begin to ex-
plain the reasons for selecting the preferred 
artwork.
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INTRODUCTION

The success of Utah’s young children is strongly linked to their health. The goal of Health 
Education is to support early childhood educators and families in developing healthy, re-
sponsible children with knowledge and skills that lead to lifelong healthy behaviors. The 
inclusion of health practices in a child’s education positively contributes to their ability to 
learn, focus, and achieve health and wellness throughout their lives. The Utah Early Learn-
ing Standards for Health Education are an introduction to physical, mental, emotional, and 
social health.

The Health Standards consist of four strands: 
Human Development focuses on independence in personal care and hygiene. Children 
with experience establishing habits and routines for caring for and protecting their bod-
ies in a developmentally appropriate way tend to have healthier growth and development 
(Britto et al., 2017).

Health Foundations and Protective Factors of Healthy Self focuses on learning charac-
teristics of safe and healthy relationships with peers and trusted adults (for example, parent, 
guardian, relative, teacher, counselor, clergy). Children with experience in building strong 
protective factors through positive reciprocal relationships are less likely to develop mental 
illness or substance use disorders (Shonkoff et al., 2012).

Mental and Emotional Health focuses on awareness and care for the mental and emotion-
al health of self and others. Children with experience using strategies to identify and man-
age their thoughts, feelings, and behaviors have shown to be more skilled in self-regulation 
and self-control (Montroy et al., 2016; Schore, 2015).

Nutrition focuses on understanding the importance of nutritional food on health through-
out life, including food choices, such as identifying healthy or less healthy foods, and how 
to properly fuel the body. Proper nutrition is linked to learning readiness, academic achieve-
ment, emotional health, supporting the immune system, and reducing the occurrence of 
many diseases (Britto et al., 2017).

ADULTS SUPPORT LEARNING IN HEALTH EDUCATION WHEN THEY: 

 ] Encourage the child to participate in bedtime routines, including brushing their teeth, 
etc.

 ] Provide examples of what a good friend is and is not.

 ] Provide suggestions for appropriate turn taking.

 ] Talk about foods in the environment and discuss healthy foods during snack time. 

 ] Help children acknowledge their feelings and teach them appropriate ways to handle 
those feelings.
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Strand 1: HUMAN DEVELOPMENT

Students will learn independence in basic hygiene skills and understand different types 
of touch.

 � Standard HE 3 yr.1.1 Participate in and develop personal hygiene and care.

 � Standard HE 3 yr.1.2 Develop an awareness between appropriate and inappropriate 
touch.

Strand 2:  HEALTH FOUNDATIONS AND PROTECTIVE FACTORS OF A
HEALTHY SELF

Students will learn the characteristics of safe and healthy relationships. 

 � Standard HE 3 yr.2.1  With prompting and support, recognize trusted adults (for exam-
ple, parent, guardian, relative, teacher, counselor, clergy) and de-
scribe how to recognize the characteristics that make them trusted 
and safe.

 � Standard HE 3 yr.2.2  Identify and practice how to make friends and be a good friend 
by calling peers by name and engaging in parallel and associative 
play.

 � Standard HE 3 yr.2.3  With prompting and support, begin to join in, maintain interac-
tions, and interact cooperatively with others by sharing, turn-tak-
ing, resolving conflicts, and recognizing others’ needs.

 � Standard HE 3 yr.2.4  With prompting and support, attend to and show appreciation for 
the actions or choices of others (for example, compliment others). 

Health Standards—Age 3
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 Strand 3: MENTAL AND EMOTIONAL HEALTH

Students will identify emotions and react appropriately to different emotions. 

 � Standard HE 3 yr.3.1 With prompting and support, express, identify, and label emotions 
(for example, happy, sad, angry, afraid) and feelings (for example, 
thirsty, hungry, hot, cold, tired).

 � Standard HE 3 yr.3.2 With prompting and support, begin to demonstrate methods 
to calm down (for example, deep breathing, count to ten, 
mindfulness).

 � Standard HE 3 yr.3.3 With prompting and support, begin to develop self-control by 
regulating one’s own impulses and feelings, following simple 
directions, waiting for turns, transitioning between activities, and 
complying with limitations.

Strand 4: NUTRITION 

Students will understand why food choices are important for health.

 �  Standard HE 3 yr.4.1 Begin to identify the difference between healthy and less healthy 
food choices.

 � Standard HE 3 yr.4.2 Begin to identify why eating healthy food is important.

 � Standard HE 3 yr.4.3 With prompting and support, try new foods from a variety of food 
groups.
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Strand 1: HUMAN DEVELOPMENT

Students will learn independence in basic hygiene skills and understand different types 
of touch. 

 � Standard HE 4 yr.1.1 Show independence in personal hygiene and care.

 � Standard HE 4 yr.1.2 With prompting and support, distinguish between appropriate 
and inappropriate touch.

Strand 2: HEALTH FOUNDATIONS AND PROTECTIVE FACTORS OF A HEALTHY SELF 

Students will learn the characteristics of safe and healthy relationships. 

 � Standard HE 4 yr.2.1 With prompting and support, identify trusted adults (for example, 
parent, guardian, relative, teacher, counselor, clergy) and describe 
how to recognize the characteristics that make them trusted and 
safe.

 � Standard HE 4 yr.2.2 Identify and practice how to make friends and be a good friend by 
developing and using friendship skills with peers and participating 
in cooperative play. 

 � Standard HE 4 yr.2.3 With prompting and support, join in, invite, and interact coopera-
tively with others by sharing, turn-taking, resolving conflicts, and 
recognizing others’ needs. 

 � Standard HE 4 yr.2.4 With prompting and support, attend to and show appreciation for 
the actions or choices of others (for example, compliment others). 

Health Standards—Age 4
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  Strand 3: MENTAL AND EMOTIONAL HEALTH 

Students will identify emotions and react appropriately to different emotions.

 � Standard HE 4 yr.3.1 Express, identify, and label emotions of self and others (for exam-
ple, happy, sad, angry, afraid, frustrated, bored) and feelings (for 
example, thirsty, hungry, hot, cold, tired).

 � Standard HE 4 yr.3.2 With prompting and support, begin to demonstrate meth-
ods to calm down (for example, deep breathing, count to ten, 
mindfulness). 

 � Standard HE 4 yr.3.3 With prompting and support, develop and practice self-control 
by regulating one’s own impulses and feelings, following simple 
directions, waiting for turns, transitioning between activities, and 
complying with limitations.

Strand 4: NUTRITION

Students will understand why food choices are important for health. 

 � Standard HE 4 yr.4.1 Identify a variety of healthy foods.

 � Standard HE 4 yr.4.2 Identify why eating healthy food is important and begin to catego-
rize into food groups.

 � Standard HE 4 yr.4.3 With prompting and support, try new foods from a variety of food 
groups.
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Vertical Alignment for Ages 3 to 5

HEALTH EDUCATION
Strand 1: HUMAN DEVELOPMENT

Students will learn independence in basic hygiene skills and understand different types 
of touch.

3-YEAR-OLDS 4-YEAR-OLDS
HE 3 yr.1.1: Participate in and develop personal 

hygiene and care.
HE 4 yr.1.1: Show independence in personal hy-

giene and care.
HE 3 yr.1.2: Develop an awareness between ap-

propriate and inappropriate touch.
HE 4 yr.1.2: With prompting and support, distin-

guish between appropriate and inappropri-
ate touch.

Strand 2: HEALTH FOUNDATIONS AND PROTECTIVE FACTORS OF A HEALTHY SELF

Students will learn the characteristics of safe and healthy relationships.

3-YEAR-OLDS 4-YEAR-OLDS
HE 3 yr.2.1: With prompting and support, rec-

ognize trusted adults (for example, parent, 
guardian, relative, teacher, counselor, clergy) 
and describe how to recognize the character-
istics that make them trusted and safe.

HE 4 yr.2.1: With prompting and support, identi-
fy trusted adults (for example, parent, guard-
ian, relative, teacher, counselor, clergy) and 
describe how to recognize the characteristics 
that make them trusted and safe. 

HE 3 yr.2.2: Identify and practice how to make 
friends and be a good friend by calling peers 
by name and engaging in parallel and asso-
ciative play.

HE 4 yr.2.2: Identify and practice how to make 
friends and be a good friend by developing 
and using friendship skills with peers and 
participating in cooperative play. 

HE 3 yr.2.3: With prompting and support, begin 
to join in, maintain interactions, and interact 
cooperatively with others by sharing, turn 
taking, resolving conflicts, and recognizing 
others’ needs. 

HE 4 yr.2.3: With prompting and support, join in, 
invite, and interact cooperatively with others 
by sharing, turn-taking, resolving conflicts, 
and recognizing others’ needs. 

HE 3 yr.2.4: With prompting and support, attend 
to and show appreciation for the actions or 
choices of others (for example, compliment 
others).

HE 4 yr.2.4: With prompting and support, attend 
to and show appreciation for the actions or 
choices of others (for example, compliment 
others).
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Strand 3: MENTAL AND EMOTIONAL HEALTH

Students will identify emotions and react appropriately to different emotions.

3-YEAR-OLDS 4-YEAR-OLDS
HE 3 yr.3.1: With prompting and support, ex-

press, identify, and label emotions (for exam-
ple, happy, sad, angry, afraid) and feelings 
(for example, thirsty, hungry, hot, cold, tired).

HE 4 yr.3.1: Express, identify, and label emotions 
of self and others (for example, happy, sad, 
angry, afraid, frustrated, bored) and feelings 
(for example, thirsty, hungry, hot, cold, tired).

HE 3 yr.3.2: With prompting and support, be-
gin to demonstrate methods to calm down 
(for example, deep breathing, count to ten, 
mindfulness).

HE 4 yr.3.2: With prompting and support, be-
gin to demonstrate methods to calm down 
(for example, deep breathing, count to ten, 
mindfulness). 

HE 3 yr.3.3: With prompting and support, begin 
to develop self-control by regulating one’s 
own impulses and feelings, following sim-
ple directions, waiting for turns, transition-
ing between activities, and complying with 
limitations.

HE 4 yr.3.3: With prompting and support, devel-
op and practice self-control by regulating 
one’s own impulses and feelings, following 
simple directions, waiting for turns, transi-
tioning between activities, and complying 
with limitations.

Stand 4: NUTRITION

Students will understand why food choices are important for health.

3-YEAR-OLDS 4-YEAR-OLDS
HE 3 yr.4.1: Begin to identify the difference be-

tween healthy and less healthy food choices.
HE 4 yr.4.1: Identify a variety of healthy foods.

HE 3 yr.4.2: Begin to identify why eating healthy 
food is important.

HE 4 yr.4.2: Identify why eating healthy food is 
important and begin to categorize into food 
groups.

HE 3 yr.4.3: With prompting and support, try 
new foods from a variety of food groups.

HE 4 yr.4.3: With prompting and support, try 
new foods from a variety of food groups.
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INTRODUCTION

Lifelong Learning Practices are key to student success and include skills to foster children’s 
social and academic interactions as well as support a child’s desire for learning. Approaches 
to Learning includes the concepts of curiosity, engagement, interest in learning, indepen-
dence, flexibility, perseverance, imagination, and problem-solving. Social development in-
cludes self-awareness, regulation and recognition of emotions, emotional responsiveness, 
and the ability to interact with others effectively in social settings. These foundational skills 
are essential for learning success. Early childhood is a sensitive time period to acquire these 
lifelong learning skills (National Scientific Council on the Developing Child, 2007).  

“There is abundant evidence that when districts and schools explicitly and meaningfully 
commit to focusing on the students’ comprehensive development as a central part of their 
academic growth, the academic success and the welfare of students rise powerfully togeth-
er” (National Commission on Social, Emotional, and Academic Development, 2019). When 
children are actively engaged through play, exploration, and inquiry, it supports the social, 
emotional, physical, and academic needs of the whole child. 

Learning occurs naturally through play and has many benefits for children to enhance their 
overall development. Play promotes joyful learning that fosters self-regulation, language, 
cognitive, and social competencies as well as content knowledge across disciplines and is 
essential for all children, birth through age 8 (Yogman, et al. (2018). All young children need 
daily sustained opportunities for play, both indoors and outdoors. In all its forms—includ-
ing physical play, object play, pretend or dramatic play, constructive play, and games with 
rules—play supports children’s learning (National Association for the Education of Young 
Children [NAEYC] 2020).

Promoting fundamental approaches to learning and healthy social interaction prepares the 
architecture and development of the brain. These skills provide a foundation for optimal 
learning. 

The Early Learning Standards support the Utah State Board of Education’s aspirations for 
Lifelong Learning Practices identified in Utah’s Portrait of a Graduate (2019). In the Early 
Learning Standards, two areas of Lifelong Learning Practices are addressed: Approaches to 
Learning and Social Interaction and Development. 

LIFELONG LEARNING 
PRACTICES
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Approaches to Learning describes the underlying processes involved in effective learning 
in the early childhood years (Vitiello & Greenfield, 2017) and throughout life (McCoy et al., 
2019). Engaging in learning opportunities that challenge children to advance their knowl-
edge and skill promotes learning motivation and persistence. As children are given oppor-
tunities to joyfully engage and explore, they develop a lifelong love of learning (Hyson, 
2008). As children grow, they develop increasingly organized and complex strategies for 
engaging and focusing attention on learning experiences, processing information, regu-
lating behavior, and coordinating these processes to construct new knowledge (National 
Research Council, 2000).

The Approaches to Learning Standards provide opportunities for children to develop ini-
tiative and persistence, creativity and curiosity, and effective strategies for self-regulation.

The Social Interaction and Development Standards are essential for children’s learning 
success. Ho and Funk (2018) identify research suggesting that children with healthy social 
emotional skills “tend to be happier, show greater motivation to learn, have a more positive 
attitude toward school, more eagerly participate in class activities, and demonstrate higher 
academic performance than less mentally healthy peers.” For many children, preschool may 
be their first experience in a nonfamilial structured social environment. They are beginning 
to acquire those abilities which will allow them to become self-aware, recognize and reg-
ulate emotions, build relationships, develop social engagement, and practice conflict res-
olution. Although many of these skills will be learned and 
refined by interacting with peers, children benefit from the 
guidance of knowledgeable and caring adults to develop a 
sense of belonging.
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ADULTS SUPPORT LIFELONG LEARNING WHEN THEY:

] Encourage balance and healthy lifestyles.

] Teach strategies to develop critical thinking and problem solving.

] Help children develop citizenship skills to be responsible, accountable, and helpful.

] Create a learning environment that inspires a sense of wonder, delight, curiosity, and 
creativity. 

] Recognize and honor variations in cultural contexts relating to how children play and 
make sense of their experiences.  Provide materials that are culturally relevant and in-
clusive of children that make up the learning community.

] Use open-ended activities and questions to provide opportunities for children to make 
choices, encourage reflection, and solve problems. 

] Provide daily opportunities and materials for open-ended, child-directed play.

] Use appropriate observation, assessment, and documentation strategies to identify 
prior knowledge and interest to intentionally plan inquiry experiences. 

] Acknowledge the processes and effort children use when they engage in learning or 
experience success.

] Engage with children individually on a regular basis.

] Gain an understanding of children’s preferences, interests, background, and culture.

] Embed opportunities throughout the day to provide positive, affirming, and support-
ive, feedback to children.

] Provide direct instruction on appropriate social interaction skills.

] Design activities that require social interaction.

] Demonstrate problem-solving techniques in relationships.

] Acknowledge, respect, and validate children’s expression of all emotions as teaching 
opportunities. 
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Lifelong Learning Practices 
Standards—Age 3
LIFELONG LEARNING PRACTICES—APPROACHES TO LEARNING

In the Approaches to Learning Standards, children develop self-regulation and executive 
functioning, learning engagement (initiative and persistence), and creativity and curiosity.    

Strand 1: SELF-REGULATION AND EXECUTIVE FUNCTIONING

Self-Regulation, which is the ability to regulate one’s own behavior while engaging with 
others and in the learning environment, is a key developmental task of the preschool 
years. Executive Functioning includes the essential learning skills of attention focusing, 
working memory, information processing, and reflection.

 � Standard LLP 3 yr.1.1 With prompting and support, begin to develop the ability to 
self-regulate external behaviors (for example, during music and 
movement, students will learn how to start and stop their own 
body, notice when they are tired, or need to be active). 

 � Standard LLP 3 yr.1.2 With prompting and support, begin to develop the ability to focus 
attention on key components of an object or task (Attention focus-
ing, for example, follow the sequence of a story or conversation). 

 � Standard LLP 3 yr.1.3 With prompting and support, begin to develop strategies for 
connecting and remembering information (Working memory and 
information processing, for example, review the pictures on the 
daily schedule to see what activity comes before recess). 

 � Standard LLP 3 yr.1.4 With prompting and support, begin to develop the ability to 
recognize and show awareness of thinking processes (Reflection, 
for example, the child explains that she took a deep breath to help 
herself calm down).
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Strand 2: LEARNING ENGAGEMENT (INITIATIVE AND PERSISTENCE) 

Learning Engagement is the way children continue to develop the ability to actively ex-
plore and participate in the learning environment. This engagement involves support-
ing the child as the child develops self-directed, goal-oriented exploration and discovery.

Sub-strand: INITIATIVE

Initiative involves children continuously developing the skills for engaging in learning, 
planning, and implementing strategies for accomplishing their goals.

 � Standard LLP 3 yr.2.1 With prompting and support, begin to express a simple plan 
and identify steps to accomplish a task or sustain play (for ex-
ample, children draw or describe what they want to do during 
play). 

 � Standard LLP 3 yr.2.2 With prompting and support, develop an increasing ability 
to explore the immediate environment through observation, 
manipulation, or asking simple questions (for example, notice, 
explore, and talk about how plants on the playground change 
with the seasons).

 � Standard LLP 3 yr.2.3 With prompting and support, develop an increasing ability to 
connect new information or experiences to previous knowl-
edge (for example, make connections about similarities across 
home and classroom experiences). 

Sub-strand: PERSISTENCE

Persistence describes the child’s ability to focus on engagement with learning materials 
and activities for increasing periods of time. Teachers support children as they learn that 
making mistakes and trying different strategies are part of the learning process. Teach-
ers support persistence as they assist children to recognize their ability to complete chal-
lenging or difficult tasks. 

 � Standard LLP 3 yr.2.4 With prompting and support, develop an increasing ability and 
willingness to engage in a self-selected task through challeng-
es or difficulties (for example, the child continues to work on 
an age-appropriate puzzle, even when experiencing difficulty 
manipulating the pieces).  

 � Standard LLP 3 yr.2.5 With prompting and support, develop the ability to sustain en-
gagement in active learning small- and large-group activities 
working alone or cooperatively.  
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Strand 3: CREATIVITY AND CURIOSITY

The Creativity and Curiosity strand focuses on supporting children’s natural curiosity 
and creativity as they explore and learn about the world around them. Adults encour-
age children to develop flexibility and originality as they use materials and activities to 
investigate their immediate environments.

 � Standard LLP 3 yr.3.1 With prompting and support, discover answers and solutions 
to questions to expand their knowledge and skills.

 � Standard LLP 3 yr.3.2 With prompting and support begin to engage in problem solv-
ing strategies (for example, identify cause and effect and first 
steps needed to solve a problem). 

 � Standard LLP 3 yr.3.3 With prompting and support, explore a variety of ways to use 
materials during play and exploration (for example, a block can 
be used as a phone in dramatic play). 

 � Standard LLP 3 yr.3.4 With prompting and support, show flexibility in approaching 
open-ended tasks (for example, be willing to experiment and 
risk trying out a new idea or approach).
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LIFELONG LEARNING PRACTICES—SOCIAL INTERACTION AND DEVELOPMENT
Social development includes self-awareness, regulation and recognition of emotions, emo-
tional responsiveness, and the ability to interact with others effectively in social settings. 

Strand 4: SELF-AWARENESS 

Children identify their personal characteristics and nurture self-confidence as they ap-
proach tasks.

 � Standard LLP 3 yr.4.1 Demonstrate awareness of identity including personal informa-
tion, characteristics, preferences, and abilities (for example, name, 
age, parent/caregiver, family members, gender, physical attributes, 
likes/dislikes).

 � Standard LLP 3 yr.4.2 Participate in self-selected or organized activities by exploring 
learning materials including indoor and outdoor equipment (for 
example, independent choice of activities).

 � Standard LLP 3 yr.4.3 Begin to demonstrate awareness of personal boundaries (for ex-
ample, move when asked to give another child personal space). 

 � Standard LLP 3 yr.4.4 Communicate wants and needs with actions or words. 

 � Standard LLP 3 yr.4.5 Begin to contribute and take pride in the classroom community 
(for example, participate in classroom jobs).
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Strand 5: EMOTIONS 

Children identify and regulate their emotions, manage stress, and show self-discipline 
as well as recognize the emotional experiences of others. Emotions are included in the 
Health Education Standards and are imperative to Lifelong Learning Practices. The Emo-
tional Health Standards found in Health Education Strand 3 are incorporated below. 

� Standard LLP 3 yr.5.1 In familiar settings, separate and reunite with parent or caregiver 
with minimal distress (for example, a child separates from a care-
giver without crying).

� Standard LLP 3 yr.5.2 Recognize that different feelings are experienced throughout the 
day.

� Standard HE 3 yr.3.1 With prompting and support, express, identify, and label emotions 
(for example, happy, sad, angry, afraid) and feelings (for example, 
thirsty, hungry, hot, cold, tired).

� Standard HE 3 yr.3.2 With prompting and support, begin to demonstrate meth-
ods to calm down (for example, deep breathing, count to ten, 
mindfulness).

� Standard HE 3 yr.3.3 With prompting and support, begin to develop self-control by 
regulating one’s own impulses and feelings, following simple 
directions, waiting for turns, transitioning between activities, and 
complying with limitations.

Strand 6: RELATIONSHIPS 

Children develop relationships through communication and social engagement. Chil-
dren begin to learn to cooperate and resolve conflict with peers and adults.

Sub-strand: COMMUNICATION 

Communication begins with awareness of others, learning social cues, and building rela-
tionships. Healthy relationships are included in the Health Education Standards and are 
imperative to Lifelong Learning Practices. The Relationship Standards found in Health 
Education Strand 2 are incorporated below. 

 � Standard LLP 3 yr.6.1 With prompting and support, begin to respond appropriately 
to the tone of voice, facial expressions, and gestures of peers 
and adults.

 � Standard LLP 3 yr.6.2 With prompting and support, begin to participate in back and 
forth conversation with peers or adults.

� Standard HE 3 yr.2.2 Identify and practice how to make friends and be a good friend 
by calling peers by name and engaging in parallel play.
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Sub-strand: SOCIAL ENGAGEMENT

Children build appropriate social skills as they learn to negotiate friendships, join in play, 
and interact cooperatively. Healthy relationships are included in the Health Education 
Standards and are imperative to Lifelong Learning Practices. The Relationship Stan-
dards found in Health Education Strand 2 are incorporated below. 

 � Standard LLP 3 yr.6.3 With prompting and support, show interest in peers with pos-
itive nonverbal gestures (for example, a child will smile at or 
move close to another child).

 � Standard LLP 3 yr.6.4 With prompting and support, show awareness of and respect 
others’ personal space.

 � Standard LLP 3 yr.6.5 With prompting and support, begin to play with others while 
maintaining self-control.

 � Standard HE 3 yr.2.3 With prompting and support, begin to join in, maintain in-
teractions, and interact cooperatively with others by sharing, 
turn-taking, resolving conflicts, and recognizing others’ needs.

 � Standard HE 3 yr.2.4 With prompting and support, attend to and show appreciation 
for the actions or choices of others (for example, compliment 
others).

Sub-strand: CONFLICT RESOLUTION / PROBLEM SOLVING 

Children will begin to recognize that problems exist and learn how to resolve simple con-
flicts utilizing communication and problem-solving skills.  

 � Standard LLP 3 yr.6.6 Develop awareness of appropriate communication or actions 
when social problems arise to identify the problem and explore 
basic solutions (for example, how to gain someone’s attention 
appropriately, how to express frustration appropriately, how to 
seek help from an adult). 
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LIFELONG LEARNING PRACTICES – APPROACHES TO LEARNING
In the Approaches to Learning Standards, children develop self-regulation and executive func-
tioning, learning engagement (initiative and persistence), and creativity and curiosity.  

Strand 1: SELF-REGULATION AND EXECUTIVE FUNCTIONING

Self-Regulation, which is the ability to regulate one’s own behavior while engaging with 
others and in the learning environment, is a key developmental task of the preschool 
years. Executive Functioning includes the essential learning skills of attention focusing, 
working memory, information processing, and reflection.

 � Standard LLP 4 yr.1.1 With prompting and support, display increasing ability to self-reg-
ulate external behaviors (for example, follow simple directions, 
wait for turns, and transition between activities). 

 � Standard LLP 4 yr.1.2 With prompting and support, display increasing ability to focus 
attention on key, meaningful components of an object or task 
(Attention focusing, for example, sort and classify objects into cate-
gories and provide on-topic responses).

 � Standard LLP 4 yr.1.3 With prompting and support, develop increasingly effective strat-
egies to connect and remember information (Working memory and 
information processing, for 
example, use self-talk, tell 
others the events of the 
day). 

 � Standard LLP 4 yr.1.4 With prompting and sup-
port, develop the ability 
to recognize and show 
awareness of thinking 
processes (Reflection, for 
example, the child ex-
plains what strategies are 
used to build in blocks). 

UTAH CORE STATE STANDARDS for EARLY LEARNING LIFELONG LEARNING PRACTICES
LIFELO

N
G

  LEARN
IN

G
   |   37

Lifelong Learning Practices 
Standards—Age 4
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Strand 2: LEARNING ENGAGEMENT (INITIATIVE AND PERSISTENCE) 

Learning Engagement is the way children continue to develop the ability to actively ex-
plore and participate in the learning environment. This engagement involves support-
ing the child as the child develops self-directed, goal-oriented exploration and discovery.

Sub-strand: INITIATIVE

Initiative involves children continuously developing the skills for engaging in learning, 
planning, and implementing strategies for accomplishing their goals.

 � Standard LLP 4 yr.2.1 With prompting and support, plan out the multiple steps 
needed and identify strategies to use to accomplish a goal or 
to guide play. 

 � Standard LLP 4 yr.2.2 Display an increasing ability to investigate their immediate 
environment by using a variety of tools, questions, and strate-
gies to better understand their interests and experiences (for 
example, discover why worms come out of the ground after it 
rains). 

 � Standard LLP 4 yr.2.3 Develop an increasing ability to connect new information or 
experiences with previous knowledge through interactions 
with teachers, peers, and the environment (for example, help 
develop classroom rules using the previous experience with 
rules in the classroom or home).  

Sub-strand: PERSISTENCE 

Persistence describes the child’s ability to focus on engagement with learning materials 
and activities for increasing periods of time. Teachers support children as they learn that 
making mistakes and trying different strategies are part of the learning process. Teach-
ers support persistence as they assist children to recognize their ability to complete chal-
lenging or difficult tasks. 

 � Standard LLP 4 yr.2.4 Develop an increasing ability and willingness to continue with 
a task through challenges or difficulties (for example, continue 
to build in the block area even when the child has difficulty 
finding a piece they need). 

 � Standard LLP 4 yr.2.5 Develop the ability to sustain engagement in active learn-
ing small- and large- group activities, working alone or 
cooperatively.  
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Strand 3: CREATIVITY AND CURIOSITY

The Creativity and Curiosity strand focuses on supporting children’s natural curiosity 
and creativity as they explore and learn about the world around them. Adults encourage 
children to develop flexibility and originality as they use materials and activities to inves-
tigate their immediate environments.

 � Standard LLP 4 yr.3.1 Ask and answer questions to seek additional information about 
materials, challenges, and activities they experience in their imme-
diate environment to expand their knowledge and skills. 

 � Standard LLP 4 yr.3.2 With prompting and support, display an increasing ability to 
engage in a variety of problem-solving strategies (for example, 
recognize cause and effect, use trial and error, make predictions, 
and identify steps for problem solving). 

 � Standard LLP 4 yr.3.3 Explore and use materials during play and exploration in new and 
different ways (for example, a cardboard box becomes a spaceship, 
racecar, or a cave). 

 � Standard LLP 4 yr.3.4 Show flexibility in approaching open-ended tasks (for example, be 
willing to experiment and risk trying out a new idea or approach). 
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LIFELONG LEARNING PRACTICES—SOCIAL INTERACTION AND DEVELOPMENT
Social development includes self-awareness, regulation and recognition of emotions, emotion-
al responsiveness, and the ability to interact with others effectively in social settings. 

Strand 4: SELF-AWARENESS 

Children identify their personal characteristics and nurture self-confidence as they ap-
proach tasks.

 � Standard LLP 4 yr.4.1  Demonstrate awareness of one’s own identity, including personal 
information, characteristics, preferences, and abilities (for example,  
name, age, parent/caregiver, family members, gender, physical 
attributes, likes/dislikes) and participate in respectful discussions 
about similarities and differences with others.

 � Standard LLP 4 yr.4.2  Participate in self-selected or organized activities by exploring 
learning materials including outdoor equipment (for example, a 
child chooses paint or markers for artwork).

 � Standard LLP 4 yr.4.3  Begin to maintain personal boundaries while participating in 
movement or daily classroom activities.

 � Standard LLP 4 yr.4.4  Communicate wants and needs including thoughts and feelings 
with actions or words.

 � Standard LLP 4 yr.4.5  Begin to contribute and take pride in the classroom community 
(for example, volunteer to help others).
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Strand 5: EMOTIONS 

Children identify and regulate their emotions, manage stress, and show self-discipline 
as well as recognize the emotional experiences of others. Emotions are included in the 
Health Education Standards and are imperative to Lifelong Learning Practices. The Emo-
tional Health Standards found in Health Education Strand 3 are incorporated below.

 � Standard LLP 4 yr.5.1  Separate and reunite with parents or caregivers without stress. 

 � Standard LLP 4 yr.5.2  Recognize that feelings can change and different feelings are expe-
rienced throughout the day.

 Standard HE 4 yr.3.1  Express, identify, and label emotions of self and others (for exam-
ple, happy, sad, angry, afraid, frustrated, bored) and feelings (for 
example, thirsty, hungry, hot, cold, tired).

 Standard HE 4 yr.3.2 With prompting and support, begin to demonstrate meth-
ods to calm down (for example, deep breathing, count to ten, 
mindfulness). 

 Standard HE 4 yr.3.3 With prompting and support, develop and practice self-control 
by regulating one’s own impulses and feelings, following simple 
directions, waiting for turns, transitioning between activities, and 
complying with limitations.

�

�

�
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Strand 6: RELATIONSHIPS 

Children develop relationships through communication and social engagement.
Children begin to learn to cooperate and resolve conflict with peers and adults.

Sub-strand: COMMUNICATION 

Communication begins with awareness of others, learning social cues and building rela-
tionships. Healthy relationships are included in the Health Education Standards and are 
imperative to Lifelong Learning Practices. The Relationship Standards found in Health 
Education Strand 2 are incorporated below. 

 � Standard LLP 4 yr.6.1 With prompting and support, respond appropriately to the 
tone of voice, facial expressions, and gestures of peers and 
adults.

 � Standard LLP 4 yr.6.2 With prompting and support, communicate with others by 
attending to and responding to peers and adults individually 
or in a group (for example, taking turns in conversation).

� Standard HE 4 yr.2.2 Identify and practice how to make friends and be a good friend 
by developing friendships with peers and participating in co-
operative play. 

Sub-strand: SOCIAL ENGAGEMENT

Children build appropriate social skills as they learn to negotiate friendships, join in play,  
and interact cooperatively. Healthy relationships are included in the Health Education 
Standards and are imperative to Lifelong Learning Practices. The Relationship Stan-
dards found in Health Education Strand 2 are incorporated below.

 � Standard LLP 4 yr.6.3  Show interest in peers by getting their attention in appropriate 
ways (for example, call a child by name or tap him/her on the 
shoulder).

 � Standard LLP 4 yr.6.4  Maintain awareness of and respect others’ personal space.

 � Standard LLP 4 yr.6.5 Begin to maintain self-control during play with others.

� Standard HE 4 yr.2.3  With prompting and support, join in, invite, and interact coop-
eratively with others by sharing, turn-taking, resolving con-
flicts, and recognizing others’ needs.

� Standard HE 4 yr.2.4  With prompting and support, attend to and show appreciation 
for the actions or choices of others (for example, compliment 
others).
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Sub-strand: CONFLICT RESOLUTION / PROBLEM SOLVING 

Children will begin to recognize that problems exist and learn how to resolve simple con-
flicts utilizing communication and problem-solving skills.  

 � Standard LLP 4 yr.6.6 Use appropriate communication or actions when social prob-
lems arise to identify the problem and explore basic solutions 
(for example, how to gain someone’s attention appropriately, 
how to express frustration appropriately, how to seek help 
from an adult). 
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Vertical Alignment for Ages 3 to 5

LIFELONG LEARNING
LIFELONG LEARNING PRACTICES – APPROACHES TO LEARNING

In the Approaches to Learning Standards, children develop self-regulation and executive func-
tioning, learning engagement (initiative and persistence), and creativity and curiosity.    

Strand 1: SELF-REGULATION AND EXECUTIVE FUNCTIONING

Self-Regulation, which is the ability to regulate one’s own behavior while engaging with 
others and in the learning environment, is a key developmental task of the preschool 
years. Executive Functioning includes the essential learning skills of attention focusing, 
working memory, information processing, and reflection.

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.1.1: With prompting and support, begin 

to develop the ability to self-regulate exter-
nal behaviors (for example, during music and 
movement, students will learn how to start 
and stop their own body, notice when they 
are tired, or need to be active). 

LLP 4 yr.1.1: With prompting and support, dis-
play increasing ability to self-regulate ex-
ternal behaviors (for example, follow simple 
directions, wait for turns, and transition be-
tween activities). 

LLP 3 yr.1.2: With prompting and support, be-
gin to develop the ability to focus attention 
on key components of an object or task (At-
tention focusing, for example, follow the se-
quence of a story or conversation). 

LLP 4 yr.1.2: With prompting and support, dis-
play increasing ability to focus attention on 
key, meaningful components of an object or 
task (Attention focusing, for example, sort and 
classify objects into categories, and provide 
on-topic responses). 

LLP 3 yr.1.3: With prompting and support, be-
gin to develop strategies for connecting and 
remembering information (Working memory 
and information processing, for example, re-
view the pictures on the daily schedule to 
see what activity comes before recess). 

LLP 4 yr.1.3: With prompting and support, de-
velop increasingly effective strategies to 
connect and remember information (Work-
ing memory and information processing, for 
example, use self-talk, tell others the events 
of the day). 

LLP 3 yr.1.4: With prompting and support, begin 
to develop the ability to recognize and show 
awareness of thinking processes (Reflection, 
for example, the child explains that she took 
a deep breath to help herself calm down). 

LLP 4 yr.1.4: With prompting and support, devel-
op the ability to recognize and show aware-
ness of thinking processes (Reflection, for ex-
ample, the child explains what strategies are 
used to build in blocks). 
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Strand 2: LEARNING ENGAGEMENT (INITIATIVE AND PERSISTENCE) 

Learning Engagement is the way children continue to develop the ability to actively ex-
plore and participate in the learning environment. This engagement involves support-
ing the child as the child develops self-directed, goal-oriented exploration and discovery.

Sub-strand: INITIATIVE

Initiative involves children continuously developing the skills for engaging in learning, 
planning, and implementing strategies for accomplishing their goals.

3-YEAR-OLDS 4-YEAR-OLDS
LLP  3 yr.2.1: With prompting and support, be-

gin to express a simple plan and identify 
steps to accomplish a task or sustain play 
(for example, children draw or describe 
what they want to do during play).

LLP 4 yr.2.1: With prompting and support, plan 
out the multiple steps needed and identify 
strategies to use to accomplish a goal or to 
guide play. 

LLP 3 yr.2.2: With prompting and support, de-
velop an increasing ability to explore the 
immediate environment through observa-
tion, manipulation, or asking simple ques-
tions (for example, notice, explore, and 
talk about how plants on the playground 
change with the seasons).

LLP 4 yr.2.2: Display an increasing ability to 
investigate their immediate environment 
by using a variety of tools, questions, and 
strategies to better understand their inter-
ests and experiences (for example, discover 
why worms come out of the ground after 
it rains). 

LLP 3 yr.2.3: With prompting and support, de-
velop an increasing ability to connect new 
information or experiences to previous 
knowledge (for example, make connec-
tions about similarities across home and 
classroom experiences). 

LLP 4 yr.2.3: Develop an increasing ability to 
connect new information or experiences 
with previous knowledge through interac-
tions with teachers, peers, and the environ-
ment (for example, help develop classroom 
rules using the previous experience with 
rules in the classroom or home).



Sub-strand: PERSISTENCE

Persistence describes the child’s ability to focus on engagement with learning materials 
and activities for increasing periods of time. Adults support children as they learn that 
making mistakes and trying different strategies are part of the learning process. Adults  
support persistence as they assist children to recognize their ability to complete chal-
lenging or difficult tasks. 

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.2.4: With prompting and support, de-

velop an increasing ability and willingness 
to engage in a self-selected task through 
challenges or difficulties (for example, the 
child continues to work on an age-appro-
priate puzzle, even when experiencing dif-
ficulty manipulating the pieces).  

LLP 4 yr.2.4: Develop an increasing ability and 
willingness to continue with a task through 
challenges or difficulties (for example, con-
tinue to build in the block area even when 
the child has difficulty finding a piece they 
need). 

LLP 3 yr.2.5: With prompting and support, de-
velop the ability to sustain engagement in 
active learning small- and large-group ac-
tivities working alone or cooperatively.

LLP 4 yr.2.5:  Develop the ability to sustain 
engagement in active learning small- and 
large- group activities working alone or 
cooperatively.  
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Strand 3: CREATIVITY AND CURIOSITY

The Creativity and Curiosity strand focuses on supporting children’s natural curiosity 
and creativity as they explore and learn about the world around them. Adults encourage 
children to develop flexibility and originality as they use materials and activities to inves-
tigate their immediate environments.

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.3.1: With prompting and support, dis-

cover answers and solutions to questions to 
expand knowledge and skills.

LLP 4 yr.3.1: Ask and answer questions to seek 
additional information about materials, chal-
lenges, and activities they experience in their 
immediate environment to expand their 
knowledge and skills.

LLP 3 yr.3.2: With prompting and support begin 
to engage in problem solving strategies (for 
example, identify cause and effect and first 
steps needed to solve a problem).  

LLP 4 yr.3.2: With prompting and support, dis-
play an increasing ability to engage in a vari-
ety of problem-solving strategies (for exam-
ple, recognize cause and effect, use trial and 
error, make predictions, and identify steps for 
problem solving).

LLP 3 yr.3.3: With prompting and support, ex-
plore a variety of ways to use materials 
during play and exploration (for example, 
a block can be used as a phone in dramatic 
play). 

LLP 4 yr.3.3: Explore and use materials during 
play and exploration in new and different 
ways (for example, a cardboard box becomes 
a spaceship, racecar, or cave).

LLP 3 yr.3.4: With prompting and support, show 
flexibility in approaching open-ended tasks 
(for example, be willing to experiment and 
risk trying out a new idea or approach).

LLP 4 yr.3.4: Show flexibility in approaching 
open-ended tasks (for example, be willing to 
experiment and risk trying out a new idea or 
approach).
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LIFELONG LEARNING PRACTICES—SOCIAL INTERACTION AND DEVELOPMENT
Social development includes self-awareness, regulation and recognition of emotions, emotion-
al responsiveness, and the ability to interact with others effectively in social settings. 

Strand 4: SELF-AWARENESS

Children identify their personal characteristics and nurture self-confidence as they ap-
proach tasks effectively.

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.4.1: Demonstrate awareness of identi-

ty including personal information, charac-
teristics, preferences, and abilities (for ex-
ample, name, age, parent/caregiver, family 
members, gender, physical attributes, likes/
dislikes).

LLP 4 yr.4.1: Demonstrate awareness of one’s 
own identity, including personal information, 
characteristics, preferences, and abilities (for 
example, name, age, parent/caregiver, family 
members, gender, physical attributes, likes/
dislikes) and participate in respectful discus-
sions about similarities and differences with 
others.

LLP 3 yr.4.2: Participate in self-selected or orga-
nized activities by exploring learning mate-
rials including indoor and outdoor equip-
ment (for example, independent choice of 
activities).

LLP 4 yr.4.2: Participate in self-selected or orga-
nized activities by exploring learning mate-
rials including outdoor equipment (for ex-
ample, a child chooses paint or markers for 
artwork).

LLP 3 yr.4.3: Begin to demonstrate awareness 
of personal boundaries (for example, move 
when asked to give another child personal 
space). 

LLP 4 yr.4.3: Begin to maintain personal bound-
aries while participating in movement or dai-
ly classroom activities.

LLP 3 yr.4.4: Communicate wants and needs 
with actions or words. 

LLP 4 yr.4.4: Communicate wants and needs in-
cluding thoughts and feelings with actions or 
words.

LLP 3 yr.4.5: Begin to contribute and take pride 
in the classroom community (for example, 
participate in classroom jobs).

LLP 4 yr.4.5: Begin to contribute and take pride 
in the classroom community (for example, 
volunteer to help others).
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Strand 5: EMOTIONS 

Children identify and regulate their emotions, manage stress, and show self-discipline 
as well as recognize the emotional experiences of others. Emotions are included in the 
Health Education Standards and are imperative to Lifelong Learning Practices. The Emo-
tional Health Standards found in Health Education Strand 3 are incorporated below.

HE 3 yr.3.1: With prompting and support, ex-
press, identify, and label emotions (for exam-
ple, happy, sad, angry, afraid) and feelings 
(for example, thirsty, hungry, hot, cold, tired).

HE 4 yr.3.1: Express, identify, and label emotions 
of self and others (for example, happy, sad, 
angry, afraid, frustrated, bored) and feelings 
(for example, thirsty, hungry, hot, cold, tired).

HE 3 yr.3.2: With prompting and support, be-
gin to demonstrate methods to calm down 
(for example, deep breathing, count to ten, 
mindfulness).

HE 4 yr.3.2: With prompting and support, be-
gin to demonstrate methods to calm down 
(for example, deep breathing, count to ten, 
mindfulness). 

HE 3 yr.3.3: With prompting and support, begin 
to develop self-control by regulating one’s 
own impulses and feelings, following sim-
ple directions, waiting for turns, transition-
ing between activities, and complying with 
limitations.

HE 4 yr.3.3: With prompting and support, devel-
op and practice self-control by regulating 
one’s own impulses and feelings, following 
simple directions, waiting for turns, transi-
tioning between activities, and complying 
with limitations.

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.5.1: In familiar settings, separate and 

reunite with parent or caregiver with minimal 
distress (for example, a child separates from a 
caregiver without crying).

LLP 4 yr.5.1: Separate and reunite with parents 
or caregivers without stress. 

LLP 3 yr.5.2: Recognize that different feelings are 
experienced throughout the day.

LLP 4 yr.5.2: Recognize that feelings can change 
and different feelings are experienced 
throughout the day.
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Strand 6: RELATIONSHIPS

Children develop relationships through communication and social engagement. Chil-
dren begin to learn to cooperate and resolve conflict with peers and adults.

Sub-strand: COMMUNICATION 

Communication begins with awareness of others, learning social cues, and building re-
lationships. Healthy relationships are included in the Health Standards and are imper-
ative to Lifelong Learning Practices. The Relationship Standards found in Health Educa-
tion strand 2 are incorporated below.

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.6.1: With prompting and support, be-

gin to respond appropriately to the tone 
of voice, facial expressions, and gestures of 
peers and adults.

LLP 4 yr.6.1: With prompting and support, re-
spond appropriately to the tone of voice, 
facial expressions, and gestures of peers 
and adults.

LLP 3 yr.6.2: With prompting and support, be-
gin to participate in back and forth conver-
sation with peers or adults.

LLP 4 yr.6.2: With prompting and support, 
communicate with others by attending to 
and responding to peers and adults indi-
vidually or in a group (for example, taking 
turns in conversation).

HE 3 yr.2.2: Identify and practice how to make 
friends and be a good friend by calling 
peers by name and engaging in parallel 
play.

HE 4 yr.2.2: Identify and practice how to make 
friends and be a good friend by developing 
friendships with peers and participating in 
cooperative play. 

© iStock
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Sub-strand: SOCIAL ENGAGEMENT

Children build appropriate social skills as they learn to negotiate friendships, join in play, 
and interact cooperatively. Healthy relationships are included in the Health Education 
Standards and are imperative to Lifelong Learning Practices. The Relationship Standards 
found in Health Education Strand 2 are incorporated below.

HE 3 yr.2.3: With prompting and support, be-
gin to join in, maintain interactions, and 
interact cooperatively with others by shar-
ing, turn-taking, resolving conflicts, and 
recognizing others’ needs.

HE 4 yr.2.3: With prompting and support, join 
in, invite, and interact cooperatively with 
others by sharing, turn-taking, resolving 
conflicts, and recognizing others’ needs.

HE 3 yr.2.4: With prompting and support, at-
tend to and show appreciation for the 
actions or choices of others (for example, 
compliment others).

HE 4 yr.2.4: With prompting and support, at-
tend to and show appreciation for the 
actions or choices of others (for example, 
compliment others).

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.6.3: With prompting and support, 

show interest in peers with positive non-
verbal gestures (for example, a child will 
smile at or move close to another child).

LLP 4 yr.6.3: Show interest in peers by getting 
their attention in appropriate ways (for ex-
ample, call a child by name or tap him/her 
on the shoulder).

LLP 3 yr.6.4: With prompting and support, 
show awareness of and respect others’ per-
sonal space.

LLP 4 yr.6.4: Maintain awareness of and re-
spect others’ personal space.

LLP 3 yr.6.5: With prompting and support, be-
gin to play with others while maintaining 
self-control.

LLP 4 yr.6.5: Begin to maintain self-control 
during play with others.

Sub-strand: CONFLICT RESOLUTION / PROBLEM SOLVING 

Children will begin to recognize problems exist and learn how to resolve simple conflicts 
utilizing communication and problem-solving skills.  

3-YEAR-OLDS 4-YEAR-OLDS
LLP 3 yr.6.6: Develop awareness of appropri-

ate communication or actions when social 
problems arise to identify the problem and 
explore basic solutions (for example, how 
to gain someone’s attention appropriately, 
how to express frustration appropriately, 
how to seek help from an adult).  

LLP 4 yr.6.6: Use appropriate communication 
or actions when social problems arise to 
identify the problem and explore basic 
solutions (for example, how to gain some-
one’s attention appropriately, how to ex-
press frustration appropriately, how to seek 
help from an adult).
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MATHEMATICS
INTRODUCTION

Mathematics is a way of thinking about patterns, relationships, and seeking multiple solu-
tions to problems. Children’s knowledge of math concepts and language are used in all 
learning domains. 

Children learn mathematics best when their natural interests and curiosity are nurtured 
through intentional instruction. Quality learning environments should focus on actual 
hands-on experiences during play and interaction with others to incorporate well-designed 
mathematical experiences. Preschool children should experience language-rich environ-
ments that help them connect mathematical concepts, problem-solving, and reasoning 
skills to previous knowledge. 

ADULTS SUPPORT LEARNING IN MATHEMATICS WHEN THEY: 

 ] Give children adequate time to explore and experiment with manipulatives before 
starting teacher planned instruction.

 ] Design experiences where children explore and experience their environment to iden-
tify spatial relationships such as, “How many children fit inside the castle in the out-
door area?”

 ] Model and encourage correct mathematical language throughout the day.

 ] Use mathematical language to extend children’s understanding within the context of 
their experiences, such as: “Do you want half a glass of milk or a full glass of milk?” or 
“Would you like more or fewer grapes than I have?”

 ] Explore addition and subtraction, and compare objects using measurable attributes 
(length, width, or size) in the context of classroom play or teacher-guided activities. 

 ] Integrate mathematical experiences, including stories, chants, and songs to reinforce 
mathematical concepts such as “Five Little Speckled Frogs,” “Five Little Ducks,” and 
“The Three Billy Goats Gruff.”

 ] Provide a variety of manipulatives and materials in math centers.

 ] Integrate mathematics throughout the day (for example, counting snacks, identifying 
shapes, ordering objects by length or size).

 ] Design home experiences to incorporate math skills (for example, count steps from the 
bed to the door, count chairs, find shapes in furniture, find patterns in the tablecloth). 

 ] Use a variety of tools to incorporate mathematical concepts (for example, water table, 
sandbox, modeling clay, blocks). 
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Math Standards—Age 3
Strand 1: COUNTING AND CARDINALITY 

Counting and Cardinality includes the ability to identify numerals by name, count in se-
quence, use one-to-one correspondence, and describe quantities of objects counted. 

 � Standard Math 3 yr.1.1 Count to ten by ones.

 � Standard Math 3 yr.1.2  Recognize that numbers have a known sequence (for example, “1, 
2, 3, 4, 5. What comes next?”).

 � Standard Math 3 yr.1.3  Begin to recognize the difference between letters and numbers.

 � Standard Math 3 yr.1.4  Begin to name written numerals 0–5.

 � Standard Math 3 yr.1.5  Begin to develop an understanding of the relationship be-
tween some numbers and quantities by using one-to-one 
correspondence.

 � Standard Math 3 yr.1.6  Begin to point to and count up to five objects.  

 � Standard Math 3 yr.1.7  Begin to respond to the question “How many?”.

Strand 2: OPERATIONS AND ALGEBRAIC THINKING 

Operations and Algebraic Thinking involve identifying and manipulating simple pat-
terns, the understanding of addition as putting together and adding to, and the under-
standing of subtraction as taking apart and removing from.

 � Standard Math 3 yr.2.1 Begins in 4-year-old standard.

 � Standard Math 3 yr.2.2  Begins in 4-year-old standard.

 � Standard Math 3 yr.2.3  Begins in 4-year-old standard.

 � Standard Math 3 yr.2.4  Begins in 4-year-old standard.

 � Standard Math 3 yr.2.5  Identify simple patterns in the environment and begin to duplicate 
and extend simple patterns (for example, ababab).



UTAH CORE STATE STANDARDS for EARLY LEARNINGUTAH CORE STATE STANDARDS for EARLY LEARNING MATHEMATICS

M
ATH

EM
ATICS   |   54

Strand 3: MEASUREMENT AND DATA

Measurement and Data involve the ability to describe and compare measurable attri-
butes of objects, classify objects, and count the number of objects in each category. 

 � Standard Math 3 yr.3.1 Identify and describe measurable attributes (for example, big, 
small, tall, short).

 � Standard Math 3 yr.3.2 Begins in 4-year-old standard.

 � Standard Math 3 yr.3.3 Sort objects into given categories including color, size, shape, etc.

 � Standard Math 3 yr.3.4 With prompting and support, compare the number of objects in 
each category to identify which groups contain more or less, or are 
the same.

Strand 4: GEOMETRY

Geometry involves the ability to identify, describe, compare, and create shapes.

 � Standard Math 3 yr.4.1 Match, point to, and begin to identify basic shapes by name.  

 � Standard Math 3 yr.4.2 Begins in 4-year-old standard.

 � Standard Math 3 yr.4.3 Begins in 4-year-old standard.

 � Standard Math 3 yr.4.4 With prompting and support, begin to identify attributes of basic 
two-dimensional shapes (for example, a rectangle has two long 
sides and two short sides).

 � Standard Math 3 yr.4.5 Explore shapes using a variety of media (for example, blocks, stick-
ers, play dough/clay, art supplies).

 � Standard Math 3 yr.4.6 Explore combining basic shapes together to represent an object 
(for example, use a square and a triangle to make a house).
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Strand 1: COUNTING AND CARDINALITY

Counting and Cardinality includes the ability to identify by name, count in sequence, use 
one-to-one correspondence, and describe quantities of objects counted. 

 � Standard Math 4 yr.1.1  Count to 20 by ones.

 � Standard Math 4 yr.1.2  In the sequence of 1–10, identify numbers that come before or 
after one another.  

 � Standard Math 4 yr.1.3  Count a number of objects from 0–10 and begin to associate them 
with a written numeral. 

 � Standard Math 4 yr.1.4  Name written numerals 0–10.  

 � Standard Math 4 yr.1.5  Use one-to-one correspondence when counting objects to ten. 

 � Standard Math 4 yr.1.6  When counting objects to ten, understand that the last number 
counted in a set tells how many.  

 � Standard Math 4 yr.1.7  Count two sets of objects up to 10 to determine which has more.

Strand 2: OPERATIONS AND ALGEBRAIC THINKING 

Operations and Algebraic Thinking involve identifying and manipulating simple pat-
terns, the understanding of addition as putting together and adding to, and the under-
standing of subtraction as taking apart and removing from. 

 � Standard Math 4 yr.2.1  Understand and represent addition up to five (adding to or put-
ting together) and subtraction (taking from or taking apart) with 
concrete objects, fingers, movement, and simple drawings.

 � Standard Math 4 yr.2.2  With prompting and support, solve addition and subtraction  word 
problems created by the teacher using up to five concrete objects 
to represent the problem (for example, “Bring me three blocks, 
now bring me two more. How many blocks do we have?”). 

 � Standard Math 4 yr.2.3  Take apart numbers less than or equal to five by using objects with 
different attributes (for example, 5 can be taken apart into sets of 2 
blue and 3 yellow or 1 square and 4 circles).

 � Standard Math 4 yr.2.4  Use concrete objects to make sums of 5 using quantities from 0–5. 
(for example, 0 and 5 make a set of 5, 2 and 3 make a set of 5.)

Math Standards—Age 4
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 � Standard Math 4 yr.2.5  Duplicate, extend, and create simple patterns (for example, 
ababab).

 Strand 3: MEASUREMENT AND DATA

Measurement and Data involve the ability to describe and compare measurable attri-
butes of objects, classify objects, and count the number of objects in each category. 

 � Standard Math 4 yr.3.1  Describe objects using vocabulary specific to measurable attri-
butes (for example, length [long/short], weight [heavy/light], size 
[big/small], and distance [near/far]). 

 � Standard Math 4 yr.3.2  Directly compare two objects using measurable attributes (for 
example, length [longer/shorter], weight [heavier/lighter], and size 
[bigger/smaller]).

 � Standard Math 4 yr.3.3  Classify/sort objects into given categories (for example, color, size, 
shape) by specified attributes.

 � Standard Math 4 yr.3.4  Compare the number of objects in each category to identify which 
groups contain more or less, or are the same. 

 Strand 4: GEOMETRY

Geometry involves the ability to identify, describe, compare, and create shapes. 

 � Standard Math 4 yr.4.1  Describe objects in the environment by using names of shapes and 
identify the relative positions of these objects using terms such as 
above, below, beside, in front of, behind, and next to.

 � Standard Math 4 yr.4.2  Identify and name basic shapes regardless of their size and/or ori-
entation (the way the object is turned or flipped).

 � Standard Math 4 yr.4.3  Begin to explore that shapes can be two-dimensional (flat) or 
three-dimensional (solid).

 � Standard Math 4 yr.4.4  Describe attributes of basic two-dimensional shapes including size, 
number of sides, number of corners, etc.

 � Standard Math 4 yr.4.5  Create basic shapes using a variety of media (for example, blocks, 
stickers, play dough/clay, art supplies).

 � Standard Math 4 yr.4.6  Explore combining basic shapes to create new shapes (for exam-
ple, two triangles make a rhombus).M
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Vertical Alignment for Ages 3 to 5

MATHEMATICS
Strand 1: COUNTING AND CARDINALITY 

Counting and Cardinality includes the ability to identify numerals by name, count in se-
quence, use one-to-one correspondence, and describe quantities of objects counted.  

3-YEAR-OLDS 4-YEAR-OLDS
Math 3 yr.1.1: Count to ten by ones. Math 4 yr.1.1: Count to 20 by ones.
Math 3 yr.1.2: Recognize that numbers have a 

known sequence (for example, “1, 2, 3, 4, 5. 
What comes next?”).

Math 4 yr.1.2: In the sequence of 1–10, identi-
fy numbers that come before or after one 
another.

Math 3 yr.1.3: Begin to recognize the difference 
between letters and numbers.

Math 4 yr.1.3: Count a number of objects from 
0–10 and begin to associate them with a 
written numeral. 

Math 3 yr.1.4: Begin to name written numerals 
0–5.

Math 4 yr.1.4: Name written numerals 0–10.

Math 3 yr.1.5: Begin to develop an understand-
ing of the relationship between some num-
bers and quantities by using one-to-one 
correspondence.

Math 4 yr.1.5: Use one-to-one correspondence 
when counting objects to ten.

Math 3 yr.1.6: Begin to point to and count up to 
five objects.  

Math 4 yr.1.6: When counting objects to ten, un-
derstand that the last number counted in a 
set tells how many. 

Math 3 yr.1.7: Begin to respond to the question 
“How many?”.  

Math 4 yr.1.7: Count two sets of objects up to 10 
to determine which has more.
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Strand 2: OPERATIONS AND ALGEBRAIC THINKING

Operations and Algebraic Thinking involve identifying and manipulating simple pat-
terns, the understanding of addition as putting together and adding to, and the under-
standing of subtraction as taking apart and removing from.

3-YEAR-OLDS 4-YEAR-OLDS
Math 3 yr.2.1: Begins in 4-year-old standard. Math 4 yr.2.1: Understand and represent addi-

tion up to five (adding to or putting togeth-
er) and subtraction (taking from or taking 
apart) with concrete objects, fingers, move-
ment, and simple drawings.

Math 3 yr.2.2: Begins in 4-year-old standard. Math 4 yr.2.2: With prompting and support, 
solve addition and subtraction  word prob-
lems created by the teacher using up to five 
concrete objects to represent the problem 
(for example, “Bring me three blocks, now 
bring me two more. How many blocks do we 
have?”). 

Math 3 yr.2.3: Begins in 4-year-old standard. Math 4 yr.2.3: Take apart numbers less than or 
equal to five by using objects with different 
attributes (for example, 5 can be taken apart 
into sets of 2 blue and 3 yellow or 1 square  
and 4 circles).

Math 3 yr.2.4: Begins in 4-year-old standard. Math 4 yr.2.4: Use concrete objects to make 
sums of 5 using quantities from 0–5 (for ex-
ample, 0 and 5 make a set of 5, 2 and 3 make 
a set of 5).

Math 3 yr.2.5: Identify simple patterns in the 
environment and begin to duplicate and ex-
tend simple patterns (for example, ababab).

Math 4 yr.2.5: Duplicate, extend, and create sim-
ple patterns (for example, ababab).

UTAH CORE STATE STANDARDS for EARLY LEARNING MATHEMATICS
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Strand 3: MEASUREMENT AND DATA

Measurement and Data involve the ability to describe and compare measurable attri-
butes of objects, classify objects, and count the number of objects in each category. 

3-YEAR-OLDS 4-YEAR-OLDS
Math 3 yr.3.1: Identify and describe measurable Math 4 yr.3.1: Describe objects using vocabulary 

attributes (for example, big, small, tall, short). specific to measurable attributes (for exam-
ple, length [long/short], weight [heavy/light], 
size [big/small], and distance [near/far]). 

Math 3 yr.3.2: Begins in 4-year-old standard. Math 4 yr.3.2: Directly compare two objects 
using measurable attributes (for example, 
length [longer/shorter], weight [heavier/
lighter], and size [bigger/smaller]).

Math 3 yr.3.3: Sort objects into given categories Math 4 yr.3.3: Classify/sort objects into given 
including color, size, shape, etc. categories (for example, color, size, shape) by 

specified attributes.
Math 3 yr.3.4: With prompting and support, Math 4 yr.3.4: Compare the number of objects in 

compare the number of objects in each cat- each category to identify which groups con-
egory to identify which groups contain more tain more or less, or are the same. 
or less, or are the same.

Strand 4: GEOMETRY

Geometry involves the ability to identify, describe, compare, and create shapes.

3-YEAR-OLDS 4-YEAR-OLDS
Math 3 yr.4.1: Match, point to, and begin to 

identify basic shapes by name.  
Math 4 yr.4.1: Describe objects in the environ-

ment by using names of shapes and identify 
the relative positions of these objects using 
terms such as above, below, beside, in front 
of, behind, and next to.

Math 3 yr.4.2: Begins in 4-year-old standard. Math 4 yr.4.2: Identify and name basic shapes re-
gardless of their size and/or orientation (the 
way the object is turned or flipped).

Math 3 yr.4.3: Begins in 4-year-old standard. Math 4 yr.4.3: Begin to explore that shapes can 
be two-dimensional (flat) or three-dimen-
sional (solid).

Math 3 yr.4.4: With prompting and support, be-
gin to identify attributes of basic two-dimen-
sional shapes (for example, a rectangle has 
two long sides and two short sides).

Math 4 yr.4.4: Describe attributes of basic two- 
dimensional shapes including size, number 
of sides, number of corners, etc.

Math 3 yr.4.5: Explore shapes using a variety 
of media (for example, blocks, stickers, play 
dough/clay, art supplies).

Math 4 yr.4.5: Create basic shapes using a vari-
ety of media (for example, blocks, stickers, 
play dough/clay, art supplies).

Math 3 yr.4.6: Explore combining basic shapes 
together to represent an object (for example, 
use a square and a triangle to make a house). 

Math 4 yr.4.6: Explore combining basic shapes 
to create new shapes (for example, two trian-
gles make a rhombus).
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PHYSICAL 
EDUCATION
INTRODUCTION

The goal of physical education is to develop healthy, responsible children who have the 
knowledge, skills, and dispositions to work together, think critically, and participate in a 
variety of activities that lead to a lifelong healthy lifestyle. Physical development is inte-
gral to building children’s self-esteem, confidence, fitness, and well-being. Research tells us 
that children who are physically active for 60 minutes a day (24 hours), are healthier, have 
higher self-confidence, learn more effectively, and are less likely to be absent (National As-
sociation for Sport and Physical Education [NASPE], 2011). As children refine their physical 
movements, they develop higher-order thinking skills that are necessary for future social 
and academic success. Children develop life skills through participation in cooperative and 
competitive activity. 

Quality physical education utilizes developmentally appropriate experiences to develop 
competence and confidence in a variety of activities such as sports, dance, outdoor recre-
ation, and physical fitness. The emphasis should be on providing success and enjoyment for 
all children. Children need well-rounded playtime with opportunities to develop both gross 
(large) and fine (small) motor control.

Definitions:

 ] Motor skills are defined as both small muscle and large muscle movements.

 ` Gross (large) motor skills, including walking, kicking, hopping, galloping, running, 
sliding, skipping, leaping, and jumping, are the foundation of movement.

 ` Fine (small) motor skills, including the two-finger pincer grasp and manipulation 
of small objects, support the development of pre-writing skills.

 ] Locomotor skills include walking, hopping, running, jumping, galloping leaping, and 
sliding.

 ] Non-locomotor skills include balancing on one foot, moving body parts in isolation, 
bending, twisting, turning. 

UTAH CORE STATE STANDARDS for EARLY LEARNING PHYSICAL EDUCATION
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ADULTS SUPPORT LEARNING IN PHYSICAL EDUCATION WHEN THEY: 

 ] Continually encourage, challenge, and strengthen children’s gross and fine motor 
skills by teaching, modeling, and providing many opportunities to:

 ` Run, gallop, throw, catch, hop, kick, dance, jump, climb, pull, carry, stretch, bend, 
twist, and move isolated parts of the body.

 ` Practice building with large and small blocks, molding clay, using scissors or tongs, 
stringing beads, placing pegs in holes, assembling puzzles, using a computer 
mouse, and using a variety of writing utensils (pencils, crayons, markers) and art 
mediums (painting, printing, manipulating clay, stamping).

 ] Participate in fine and gross motor activities alongside the children.

 ] Teach, model, and maintain proper safety rules.

 ] Provide opportunities for both organized and spontaneous play.
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Strand 1: MOTOR SKILLS AND MOVEMENT

Motor skill development includes both small muscle and large muscle movements. Gross 
(large) motor skills include walking, kicking, hopping, galloping, running, sliding, skip-
ping, leaping, and jumping. Fine (small) motor skills include activities to strengthen the 
hand and wrist, helping students to begin to develop pre-writing skills.

Sub-strand: GROSS MOTOR

 � Standard PE 3 yr.1.1  Participate in activities that develop control and balance 
during movement that moves the child from one place to an-
other (for example, walk forward in a straight line, hop, run and 
stop, change direction, and jump over low objects).

 � Standard PE 3 yr.1.2  Participate in activities that develop coordination and balance 
in movement that does not move the child from one place to 
another (for example, balance on one foot, and move body 
parts in isolation).  

 � Standard PE 3 yr.1.3  Participate in activities that develop control of large muscles to 
manipulate objects (for example, throw and catch a ball, use a 
club to move a ball, ride wheeled toys).  

Sub-strand: FINE MOTOR

 � Standard PE 3 yr.1.4  Manipulate small pieces or objects (puzzle pieces, interlocking 
cubes, tongs, etc.) and build with a variety of blocks.

 � Standard PE 3 yr.1.5  With prompting and support, develop small muscle control by 
making lines, circles, and scribbles with writing tools (for exam-
ple, chalk, crayons, paint, markers, digital tools).

 � Standard PE 3 yr.1.6  Begins in 4-year-old standard.

 � Standard PE 3 yr.1.7  Begins in 4-year-old standard.

Physical Education 
Standards—Age 3

UTAH CORE STATE STANDARDS for EARLY LEARNING PHYSICAL EDUCATION
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Strand 2: EFFICIENT MOVEMENT AND PERFORMANCE

Efficient Movement and Performance are attained by demonstrating increasing control 
over body movements and an awareness of personal boundaries.

 Standard PE 3 yr.2.1  � Begin to demonstrate awareness that personal boundaries exist.

Strand 3: PHYSICAL ACTIVITY AS A TOOL FOR WELLNESS

Children will identify activities that bring satisfaction and pleasure through participating 
and through reflecting on physical activity and how it can promote a lifetime of wellness. 

 � Standard PE 3 yr.3.1 Recognize how exercise and physical activity influence our physi-
cal and emotional wellness (for example, feel the change in breath-
ing or heart rate, talk about how it helps our muscles and body, ask 
what physical activities a child enjoys). 
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Strand 1: MOTOR SKILLS AND MOVEMENT

Motor skill development includes both small muscle and large muscle movements. Gross 
(large) motor skills include walking, kicking, hopping, galloping, running, sliding, skip-
ping, leaping, and jumping. Fine (small) motor skills include activities to strengthen the 
hand and wrist, helping students to begin to develop pre-writing skills.

Sub-strand: GROSS MOTOR 

 � Standard PE 4 yr.1.1 Demonstrate control and balance during movement that 
moves the child from one place to another (for example, walk 
forward in a straight line, hop, run and stop, change direction, 
and jump over low objects).

 � Standard PE 4 yr.1.2 Demonstrate coordination and balance in movement that does 
not move the child from one place to another (for example, 
balance on one foot, and move body parts in isolation).  

 � Standard PE 4 yr.1.3 Demonstrate control of large muscles to manipulate objects 
(for example, throw and catch a ball, use a club to move a ball, 
ride wheeled toys).  

Sub-strand: FINE MOTOR

 � Standard PE 4 yr.1.4  Demonstrate wrist, hand, and finger control (for example, 
screw on and off lids, button, zip, push an object, use scissors, 
create art). 

 � Standard PE 4 yr.1.5  Hold a pencil and other writing tools with a beginning pincer 
grasp (thumb to index finger grasp).

 � Standard PE 4 yr.1.6  Demonstrate eye-hand coordination (for example, pour from 
one object to another, strike a stationary object).

 � Standard PE 4 yr.1.7  Demonstrate eye-hand coordination by independently creat-
ing simple handwriting strokes such as straight and intersect-
ing lines, circles, and other simple shapes using a variety of 
writing tools.

UTAH CORE STATE STANDARDS for EARLY LEARNING PHYSICAL EDUCATION
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Strand 2: EFFICIENT MOVEMENT AND PERFORMANCE

Efficient Movement and Performance are attained by demonstrating in-
creasing control over body movements and an awareness of personal 
boundaries. 

 � Standard PE 4 yr.2.1  Begin to maintain personal boundaries while partici-
pating in movement activities.

Strand 3: PHYSICAL ACTIVITY AS A TOOL FOR WELLNESS

Children will identify activities that bring satisfaction and pleasure through 
participating and through reflecting on physical activity and how it can pro-
mote a lifetime of wellness.  

 � Standard PE 4 yr.3.1 Recognize how exercise and physical activity influence 
our physical and emotional wellness (for example, feel 
the change in breathing or heart rate, talk about how it 
helps our muscles and body, ask what physical activi-
ties a child enjoys). 
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Vertical Alignment for Ages 3 to 5

PHYSICAL EDUCATION
Strand 1: MOTOR SKILLS AND MOVEMENT

Motor skill development includes both small muscle and large muscle movements. Gross 
(large) motor skills include walking, kicking, hopping, galloping, running, sliding, skip-
ping, leaping, and jumping. Fine (small) motor skills include activities to strengthen the 
hand and wrist, helping students to begin to develop pre-writing skills.

Substrand: GROSS MOTOR

3-YEAR-OLDS 4-YEAR-OLDS
PE 3 yr.1.1: Participate in activities that devel-

op control and balance during movement 
that moves the child from one place to 
another (for example, walk forward in a 
straight line, hop, run and stop, change di-
rection, and jump over low objects).

PE 4 yr.1.1: Demonstrate control and balance 
during movement that moves the child 
from one place to another (for example, 
walk forward in a straight line, hop, run 
and stop, change direction, and jump over 
low objects).

PE 3 yr.1.2: Participate in activities that devel-
op coordination and balance in movement 
that does not move the child from one 
place to another (for example, balance on 
one foot, and move body parts in isolation). 

PE 4 yr.1.2: Demonstrate coordination and 
balance in movement that does not move 
the child from one place to another (for 
example, balance on one foot, and move 
body parts in isolation).

PE 3 yr.1.3: Participate in activities that devel-
op control of large muscles to manipulate 
objects (for example, throw and catch a 
ball, use a club to move a ball, ride wheeled 
toys).

PE 4 yr.1.3: Demonstrate control of large mus-
cles to manipulate objects (for example, 
throw and catch a ball, use a club to move 
a ball, ride wheeled toys).  

UTAH CORE STATE STANDARDS for EARLY LEARNING PHYSICAL EDUCATION
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Substrand: FINE MOTOR

3-YEAR-OLDS 4-YEAR-OLDS
PE 3 yr.1.4: Manipulate small pieces or objects 

(puzzle pieces, interlocking cubes, tongs, 
etc.) and build with a variety of blocks.

PE 4 yr.1.4: Demonstrate wrist, hand, and fin-
ger control (for example, screw on and off 
lids, button, zip, push an object, use scis-
sors, create art).

PE 3 yr.1.5: With prompting and support, de-
velop small muscle control by making lines, 
circles, and scribbles with writing tools (for 
example, chalk, crayons, paint, markers, 
digital tools).

PE 4 yr.1.5: Hold a pencil and other writ-
ing tools with a beginning pincer grasp 
(thumb to index finger grasp).

PE 3 yr.1.6: Begins in 4-year-old standard. PE 4 yr.1.6: Demonstrate eye-hand coordina-
tion (for example, pour from one object to 
another, strike a stationary object).

PE 3 yr.1.7: Begins in 4-year-old standard. PE 4 yr.1.7: Demonstrate eye-hand coordi-
nation by independently creating simple 
handwriting strokes such as straight and 
intersecting lines, circles, and other simple 
shapes using a variety of writing tools.

Strand 2: EFFICIENT MOVEMENT AND PERFORMANCE

Efficient Movement and Performance are attained by demonstrating increasing control 
over body movements and an awareness of personal boundaries.

3-YEAR-OLDS 4-YEAR-OLDS
PE 3 yr.2.1: Begin to demonstrate awareness that 

personal boundaries exist.
PE 4 yr.2.1: Begin to maintain personal bound-

aries while participating in movement 
activities.

Strand 3: PHYSICAL ACTIVITY AS A TOOL FOR WELLNESS.

Children will identify activities that bring satisfaction and pleasure through participat-
ing and through reflecting on physical activity and how it can promote a lifetime of 
wellness.

3-YEAR-OLDS 4-YEAR-OLDS
PE 3 yr.3.1: Recognize how exercise and physical 

activity influence our physical and emotion-
al wellness (for example, feel the change in 
breathing or heart rate, talk about how it 
helps our muscles and body, ask what physi-
cal activities a child enjoys).

PE 4 yr.3.1: Recognize how exercise and physical 
activity influence our physical and emotion-
al wellness (for example, feel the change in 
breathing or heart rate, talk about how it 
helps our muscles and body, ask what physi-
cal activities a child enjoys).
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UTAH CORE STATE STANDARDS for EARLY LEARNING SCIENCE

SCIENCE
INTRODUCTION

These Early Learning Science Standards are aligned to the 2019 Utah’s K–12 Science and En-
gineering Education (SEEd) standards. The Science standards are founded on what science 
is, how science is learned, and the multiple dimensions of scientific work. Young children 
are captivated by discovering and exploring their natural world. They insist that teachers 
and family members answer their questions about the world around them. The questions 
that children ask about how insects fly, what makes a shadow, or what happens when paint 
colors are mixed are transformed into hypotheses about their world. They use their senses 
and scientific tools to observe, collect and interpret data, and draw conclusions. Commu-
nicating their findings informally in conversations or through the documentation of results 
leads children to ask new questions and to continue the cycle of scientific investigation. 

By cultivating this sense of wonder, adults can help children to become scientific thinkers. 
As they learn about the world around them, including weather, light, living things, and mat-
ter and motion, young children begin to see patterns and understand the processes that 
affect their personal environments. Adults can support this learning by planning develop-
mentally appropriate, experiential learning activities that allow children to utilize the Three 
Dimensions of Science (National Research Council, 2012).

The three dimensions of science learning help us to make sense of all that science does and 
represents. These include: 

1. Science and Engineering Practices (What Students Do)
2. Crosscutting Concepts (How Students Think)
3. Disciplinary Core Ideas (What Students Know)

Taken together, these represent how science is used to make sense of phenomena, and they 
are most meaningful when learned in concert with one another. 

Science and Engineering Practices: These practices refer to the things that scientists and 
engineers do and how they work. Scientists do much more than make hypotheses and test 
them with experiments. They engage in wonder, design, modeling, construction, commu-
nication, and collaboration.

Crosscutting Concepts: Understanding Crosscutting Concepts enables us to make connec-
tions among different subjects and to utilize science in diverse settings. They reach across 
disciplines and demonstrate how specific ideas are united into overarching principles, such 
as planning and carrying out investigations to determine patterns of cause and effect.   

Disciplinary Core Ideas: Core Ideas are traditionally associated with science knowledge 
and specific subject areas within science. These Core Ideas are organized within physical, 
life, and Earth sciences.
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UTAH CORE STATE STANDARDS for EARLY LEARNING SCIENCE

Each standard is framed upon the three dimensions of science to represent a cohesive, 
multi-faceted science learning outcome. Crosscutting Concepts are underlined throughout 
the standards.

Many standards contain additional emphasis and example statements. Emphasis state-
ments highlight a required and necessary part of the student learning to satisfy that stan-
dard. Example statements help to clarify the meaning of the standard and are not required 
for instruction.

Early Learning Science Standards are combined into an Early Learning Band for three- and 
four-year-old students. Individual children’s developmental levels need to be considered 
when planning and implementing science learning activities.  

ADULTS SUPPORT LEARNING IN SCIENCE WHEN THEY:

 ] Allow children to explore their surroundings and ask questions while they are doing 
so. 

 ] Lead children in discussions of, “What do you think will happen if…?”

 ] Point out changes in children’s environment including the weather, seasons, etc.

 ] Provide children with language to describe what they see, hear, touch, taste, etc. 

 ] Build ramps, forts, levers, etc. with children and let them discover what will happen 
when using them. 

 ] Model and support vocabulary associated with the scientific process.

 ] Support children’s curiosity in their exploration of their environment by encouraging 
problem solving and discovery.
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UTAH CORE STATE STANDARDS for EARLY LEARNING SCIENCE

STRAND 1: WEATHER

Weather is the combination of sunlight, wind, snow, or rain, and temperature in a par-
ticular place at a particular time. Humans can plan and prepare for different weather 
conditions.

 � Standard 3–4 yr.1.1 Obtain and communicate information about local, observable 
weather conditions while exploring and describing patterns found 
in different seasons. Emphasize the observation and recognition 
of data. Examples of data may include sunny, cloudy, windy, rainy, 
snowy, cold, or warm.

 � Standard 3–4 yr.1.2 Obtain and communicate information about human behavior  
patterns in different weather conditions. Emphasize the observation 
and recognition of data. Examples of data may include clothing, 
food, safety, and other preparations for expected weather.

STRAND 2: LIGHT

Sunlight has an effect on surfaces. Objects can be seen when light is available to illumi-
nate them. Light is required for plant growth.

 � Standard 3–4 yr.2.1 Plan and carry out an investigation using the five senses to de-
termine the effect of sunlight on different surfaces and materials. 
Examples could include determining if the effect is hot or cold or a 
light or dark surface.

 � Standard 3–4 yr.2.2 Carry out an investigation to show the effect of light in illuminating 
objects. Emphasize that objects can be seen when light is available 
to illuminate them. Examples could include observations about light 
when navigating a room with the lights off compared to the lights 
on.

 � Standard 3– 4yr.2.3 Plan and carry out an investigation to determine the effect of sun-
light and water on plant growth. Examples could include growing 
plants in light or dark places.

Science Standards—
Ages 3 and 4
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UTAH CORE STATE STANDARDS for EARLY LEARNING SCIENCE

STRAND 3: LIVING THINGS

Living Things (plants and animals, including humans) depend on their surroundings to 
get what they need, including food, water, and shelter, to survive. Behavior patterns be-
tween parents and offspring can help animals, including humans, to survive. 

 � Standard 3-4 yr.3.1 Obtain and communicate information about the effect of water and 
food on living things. Examples could include plants depend on wa-
ter to live, and animals depend on water and food to live.

 � Standard 3–4 yr.3.2 Obtain and communicate information about the pattern between 
living things and the places where they live. Emphasize that living 
things need water, air, and resources, and they live in places that 
have the things they need to survive.

 � Standard 3-4 yr.3.3 Obtain and communicate information about the behavior pat-
terns that help humans and animals survive when they are young. 
Examples of behavior patterns could include parents responding to 
needs, providing shelter and sustenance, and ensuring the security 
of their offspring.  

STRAND 4: MATTER AND MOTION

 All things are made of matter. Various kinds of matter, such as wood, metal, and water, 
have different properties that can be observed, described, and classified. Pushing or pull-
ing on an object can change the speed or direction of an object in motion. 

 � Standard 3-4 yr.4.1 Plan and carry out an investigation to classify different kinds of 
materials based on patterns in their observable properties. Examples 
could include sorting materials based on similar properties such as 
color, hardness, texture, or whether the materials are solids or liquids.

 � Standard 3-4 yr.4.2 Plan and carry out an investigation to determine the cause and effect 
of the speed or direction of an object when a push or pull occurs. 
Examples could include having a marble or other object move a cer-
tain distance, follow a particular path, or knock down other objects.
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Vertical Alignment for Ages 3 to 5

SCIENCE
STRAND 1: WEATHER

Weather is the combination of sunlight, wind, snow, or rain, and temperature in a particular 
place at a particular time. Humans can plan and prepare for different weather conditions.

EARLY CHILDHOOD BAND: 3- AND 4-YEAR-OLDS
Sci 3–4 yr.1.1: Obtain and communicate information about local, observable weather conditions 

while exploring and describing patterns found in different seasons. Emphasize the observation 
and recognition of data. Examples of data may include sunny, cloudy, windy, rainy, snowy, cold, 
or warm.

Sci 3–4 yr.1.2: Obtain and communicate information about human behavior patterns in different 
weather conditions. Emphasize the observation and recognition of data. Examples of data may 
include clothing, food, safety, and other preparations for expected weather.

STRAND 2: LIGHT

Sunlight has an effect on surfaces. Objects can be seen when light is available to illuminate 
them. Light is required for plant growth.

EARLY CHILDHOOD BAND: 3- AND 4-YEAR-OLDS
Sci 3–4 yr.2.1: Plan and carry out an investigation using the five senses to determine the effect of 

sunlight on different surfaces and materials. Examples could include determining if the effect is 
hot or cold or a light or dark surface.

Sci 3–4 yr.2.2: Plan and carry out an investigation to show the effect of light in illuminating objects. 
Emphasize that objects can be seen when light is available to illuminate them. Examples could 
include observations about light when navigating a room with the lights off compared to the 
lights on.

Sci 3–4yr.2.3: Plan and carry out an investigation to determine the effect of sunlight and water on 
plant growth. Examples could include growing plants in light or dark places.
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UTAH CORE STATE STANDARDS for EARLY LEARNING SCIENCE

STRAND 3: LIVING THINGS

Living Things (humans, animals, and plants) depend on their surroundings to get what they 
need, including food, water, and shelter, to survive. Behavior patterns between parents and off-
spring can help humans and animals to survive.

EARLY CHILDHOOD BAND: 3- AND 4-YEAR-OLDS
Sci 3–4 yr.3.1: Obtain and communicate information about the effect of water and food on living 

things. Examples could include plants depend on water to live, humans and animals depend on 
water and food to live.

Sci 3–4 yr.3.2: Obtain and communicate information about the pattern between living things and 
the places where they live. Emphasize that living things need water, air, and resources, and they 
live in places that have the things they need to survive. Examples could include food and shelter.

Sci 3–4 yr.3.3: Obtain and communicate information about the behavior patterns that help humans 
and animals survive when they are young. Examples of behavior patterns could include par-
ents responding to needs, providing shelter and sustenance, and ensuring the security of their 
offspring.  

STRAND 4: MATTER AND MOTION

All things are made of matter. Various kinds of matter, such as wood, metal, and water, have dif-
ferent properties that can be observed, described, and classified. Pushing or pulling on an object 
can change the speed or direction of an object in motion.

EARLY CHILDHOOD BAND: 3- AND 4-YEAR-OLDS
Sci 3–4 yr.4.1: Plan and carry out an investigation to classify different kinds of materials based on 

patterns in their observable properties. Examples could include sorting materials based on simi-
lar properties such as color, hardness, texture, or whether the materials are solids or liquids.

Sci 3–4 yr.4.2: Plan and carry out an investigation to determine the cause and effect of the speed 
or direction of an object when a push or pull occurs. Examples could include having a marble or 
other object move a certain distance, follow a particular path, or knock down other objects.
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SOCIAL STUDIES
INTRODUCTION

The primary purpose of Social Studies is to prepare children to become informed and en-
gaged citizens in a culturally diverse, rapidly changing, and interdependent world. Children 
will learn about diverse cultures, languages, and abilities as well as the importance of in-
cluding all people. 

For many children, preschool may be their first experience in a nonfamily, structured social 
environment. As such, they are beginning to acquire skills in collaboration, problem-solv-
ing, decision-making, and citizenship. Although many of these skills will be learned and 
refined by interacting with peers, children profit from the guidance of knowledgeable and 
caring adults. 

As children develop relationships with their caregivers and peers, they begin to understand 
the social structures within their schools.  As they mature, this will expand to include their 
communities, country, and the world. They will understand and appreciate the social struc-
tures and norms that create a community and their role as an active participant.

ADULTS SUPPORT LEARNING IN SOCIAL STUDIES WHEN THEY: 

 ] Encourage regular classroom discussions.

 ] Learn about children’s preferences, interests, background, and culture. Adults share 
information about themselves and find commonalities with children and others. 

 ] Honor children’s family culture and maintain a respectful attitude when interacting 
with others.

 ] Encourage children to respect and include all classmates, appreciate differences, and 
meet one another’s needs. 

 ] Acknowledge children’s efforts and classroom contributions.

 ] Provide direct instruction on appropriate social interaction skills with specific feedback.

 ] Design activities that foster social interaction.

 ] Model behaviors that care for the environment. 

 ] Explain the importance of safety and why that practice is important.

 ] Provide children with choices and voting opportunities.

 ] Model healthy use of technology including supporting the use of assistive technology. 

 ] Follow the children’s lead, play with them at their level, and encourage cooperative 
play.
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Strand 1: CULTURE AND DIVERSITY

Early learning programs should include experiences that provide for the study of cul-
ture and cultural diversity. Students will have the opportunity to share their family’s at-
tributes with peers and discuss similarities and differences. 

 � Standard SS 3 yr.1.1 With prompting and support, recognize differences and common-
alities in culture, ethnicity, and abilities within the classroom and 
immediate communities (for example, language, family structure, 
traditions, disabilities).

Strand 2: TIME, CONTINUITY, AND CHANGE

Early learning programs should include experiences that provide for the study of the past 
and present. Students will identify changes over time to self, family, and community and 
explore how these changes affect them.

 � Standard SS 3 yr.2.1 With prompting and support, identify examples of change over time 
related to personal growth and experiences (for example, talking, 
dressing, feeding, potty training, height, daily schedule).

Strand 3: PEOPLE, PLACES, AND ENVIRONMENTS

Early learning programs should include experiences that provide for the study of Peo-
ple, Places, and Environments. Students will learn how to care for and protect their 
home and school environments, the Earth, and to safely interact within their school and 
community. 

 � Standard SS 3 yr.3.1 Recognize people and places within the home, classroom, school, 
neighborhood, and community.

 � Standard SS 3 yr.3.2  With prompting and support, identify and follow safety procedures 
for school and various environments (for example, safety drills, cross-
walks, seatbelts, helmets).

 � Standard SS 3 yr.3.3  With prompting and support, describe ways to care for home and 
school environments and the Earth (for example, recycle, use paper 
and use water only as needed, place trash in the garbage can).

Social Studies Standards— 
Age 3
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Strand 4: INDIVIDUAL DEVELOPMENT AND IDENTITY

Early learning programs should include experiences that provide for the study of Individ-
ual Development and Identity. Students will gain an awareness of their personal identi-
ty, including their abilities and preferences. 

 � Standard SS 3 yr.4.1  Demonstrate awareness of identity including personal information, 
characteristics, preferences, and abilities (for example, name, age, 
gender, physical attributes, likes/dislikes, parent/caregiver, family 
members).

 Strand 5: INDIVIDUALS, GROUPS, AND INSTITUTIONS

Early learning programs should include experiences that provide for the study of interac-
tions among Individuals, Groups, and Institutions. Students will work cooperatively with 
others and contribute to the classroom community. 

 � Standard SS 3 yr.5.1 With prompting and support, interact cooperatively with others 
by sharing, turn-taking, resolving conflicts, and recognizing others’ 
needs.

 � Standard SS 3 yr.5.2  With prompting and support, participate in the classroom communi-
ty by interacting with other children and adults in a formal or group 
setting (for example, follow established rules, participate in a variety 
of classroom roles, take care of classroom materials).

Strand 6: POWER, AUTHORITY, AND GOVERNANCE

Early learning programs should include experiences that provide for the study of how 
people create and change structures of Power, Authority, and Governance. Students will 
contribute to developing classroom rules and procedures and participate in the selec-
tion of classroom activities.   

 � Standard SS 3 yr.6.1 With prompting and support, participate in the democratic process 
as it applies to a classroom community (for example, recognize the 
importance of rules, assist with developing rules, propose solutions 
to classroom problems, and participate in voting for activities).



SO
CIAL  STU

D
IES   |   77

UTAH CORE STATE STANDARDS for EARLY LEARNING SOCIAL STUDIES

 Strand 7: PRODUCTION, DISTRIBUTION, AND CONSUMPTION

Early learning programs should include experiences that provide for the study of how 
people organize and contribute to a family and a community. Students will identify the 
differences between wants and needs and the purpose of employment. 

 � Standard SS 3 yr.7.1  With prompting and support, discuss the difference between basic 
needs (for example, food, shelter, and clothing) and wants (for exam-
ple, toys, games, and treats).

 � Standard SS 3 yr.7.2  Begin to recognize that people have jobs to meet needs, including 
for self, classroom, and community. 

Strand 8: SCIENCE, TECHNOLOGY, AND SOCIETY

Early learning programs should include experiences that provide for the study of rela-
tionships among Science, Technology, and Society. Students will identify the uses of 
simple technology (for example, pencils, scissors, spoons) and electronic tablets and 
computers. Students will understand how to use technology safely and how it affects 
learning and living.

 � Standard SS 3 yr.8.1 With prompting and support, identify how simple and electronic 
technology affects the way people live, work, travel, communicate, 
and play.

 � Standard SS 3 yr.8.2  With prompting and support, recognize the importance of balancing 
media time with other activities.

iStock ©
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Strand 1: CULTURE AND DIVERSITY

Early learning programs should include experiences that provide for the study of culture 
and cultural diversity. Students will have the opportunity to share their family’s attri-
butes with peers and discuss similarities and differences. 

 � Standard SS 4 yr.1.1  Recognize differences and commonalities in culture, ethnicity, and 
abilities within the classroom and immediate communities (for ex-
ample, language, family structure, traditions, disabilities).

Strand 2: TIME, CONTINUITY, AND CHANGE

Early learning programs should include experiences that provide for the study of the past 
and present. Students will identify changes over time to self, family, and community and 
explore how these changes affect them. 

 � Standard SS 4 yr.2.1  Identify examples of change over time on topics including self, 
family, and community and how these changes may affect them (for 
example, changes in the family, classroom, or neighborhood).

Strand 3: PEOPLE, PLACES, AND ENVIRONMENTS

Early learning programs should include experiences that provide for the study of Peo-
ple, Places, and Environments. Students will learn how to care for and protect their 
home and school environments, the Earth, and to safely interact within their school and 
community.  

 � Standard SS 4 yr.3.1  Recognize people and places across familiar environments and dis-
cuss what is gained through interactions (for example, buy food at 
the store, receive packages from the mail carrier).

 � Standard SS 4 yr.3.2 Identify and follow safety procedures for school and various environ-
ments (for example, safety drills, crosswalks, seatbelts, helmets).

 � Standard SS 4 yr.3.3  Describe ways to care for home and school environments and the 
Earth (for example, recycle, use paper and use water only as needed, 
place trash in the garbage can).

Social Studies Standards— 
Age 4
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Strand 4: INDIVIDUAL DEVELOPMENT AND IDENTITY

Early learning programs should include experiences that provide for the study of Individ-
ual Development and Identity. Students will gain an awareness of their personal identi-
ty, including their abilities and preferences.

 � Standard SS 4 yr.4.1  Demonstrate awareness of one’s own identity including personal 
information, characteristics, preferences, and abilities (for example, 
name, age, gender, physical attributes, likes/dislikes, parent/caregiv-
er, family members) and participate in respectful discussions about 
similarities and differences with others. 

Strand 5: INDIVIDUALS, GROUPS, AND INSTITUTIONS

Early learning programs should include experiences that provide for the study of interac-
tions among Individuals, Groups, and Institutions. Students will work cooperatively with 
others and contribute to the classroom community.  

 � Standard SS 4 yr.5.1  Begin to demonstrate independence in interacting cooperatively 
with others by sharing, turn-taking, resolving conflicts, accepting 
consequences of actions, and recognizing others’ needs.

 � Standard SS 4 yr.5.2  Participate in the classroom community by interacting with other 
children and adults in a formal or group setting (for example, follow 
established rules, participate in a variety of classroom roles, take care 
of classroom materials).

Strand 6: POWER, AUTHORITY, AND GOVERNANCE

Early learning programs should include experiences that provide for the study of how 
people create and change structures of Power, Authority, and Governance. Students will 
contribute to developing classroom rules and procedures and participate in the selec-
tion of classroom activities.  

 � Standard SS 4 yr.6.1  Participate in the democratic process as it applies to a classroom 
community (for example, recognize the importance of rules, assist 
with developing rules, propose solutions to classroom problems, and 
participate in voting for activities).
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Strand 7: PRODUCTION, DISTRIBUTION, AND CONSUMPTION

Early learning programs should include experiences that provide for the study of how 
people organize and contribute to family and community.  Students will identify the dif-
ferences between wants and needs and the purpose of employment. 

 � Standard SS 4 yr.7.1  Identify the difference between basic needs (for example, food, shel-
ter, clothing) and wants (for example, toys, games, treats).

 � Standard SS 4 yr.7.2  With prompting and support, explain that people have jobs to meet 
needs, including for self, classroom, and community. 

Strand 8: SCIENCE, TECHNOLOGY, AND SOCIETY

Early learning programs should include experiences that provide for the study of rela-
tionships among Science, Technology, and Society. Students will identify the uses of 
simple technology (for example, pencils, scissors, spoons) and electronic tablets and 
computers. Students will understand how to use technology safely and how it affects 
learning and living.

 � Standard SS 4 yr.8.1  Describe how simple and electronic technology affects the way peo-
ple live, work, travel, communicate, and play.

 � Standard SS 4 yr.8.2  Recognize the importance of balancing media time with other 
activities.
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Vertical Alignment for Ages 3 to 5

SOCIAL STUDIES
STRAND 1: CULTURE AND DIVERSITY 

Early learning programs should include experiences that provide for the study of culture and 
cultural diversity. Students will have the opportunity to share their family’s attributes with peers 
and discuss similarities and differences. 

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.1.1: With prompting and support, rec- SS 4 yr.1.1: Recognize differences and common-

ognize differences and commonalities in alities in culture, ethnicity, and abilities with-
culture, ethnicity, and abilities within the in the classroom and immediate communi-
classroom and immediate communities (for ties (for example, language, family structure, 
example, language, family structure, tradi- traditions, disabilities).
tions, disabilities).

STRAND 2: TIME, CONTINUITY, AND CHANGE 

Early learning programs should include experiences that provide for the study of the past and 
present. Students will identify changes over time to self, family, and community and explore how 
these changes affect them.

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.2.1: With prompting and support, iden-

tify examples of change over time related to 
personal growth and experiences (for exam-
ple, talking, dressing, feeding, potty training, 
height, daily schedule).

SS 4 yr.2.1: Identify examples of change over 
time on topics including self, family, and 
community and how these changes may af-
fect them (for example, changes in the fami-
ly, classroom, or neighborhood).
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STRAND 3: PEOPLE, PLACES, AND ENVIRONMENTS 

Early learning programs should include experiences that provide for the study of People, Places,  
and Environments. Students will learn how to care for and protect their home and school envi-
ronments, the Earth, and to safely interact within their school and community. 

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.3.1: Recognize people and places within 

the home, classroom, school, neighborhood, 
and community.

SS 4 yr.3.1: Recognize people and places across 
familiar environments and discuss what is 
gained through interactions (for example, 
buy food at the store, receive packages from 
the mail carrier).

SS 3 yr.3.2: With prompting and support, identify 
and follow safety procedures for school and 
various environments (for example, safety 
drills, crosswalks, seatbelts, helmets).

SS 4 yr.3.2: Identify and follow safety procedures 
for school and various environments (for 
example, safety drills, crosswalks, seatbelts, 
helmets).

SS 3 yr.3.3: With prompting and support, de-
scribe ways to care for home and school en-
vironments and the Earth (for example, recy-
cle, use paper and use water only as needed, 
place trash in the garbage can).

SS 4 yr.3.3: Describe ways to care for home and 
school environments and the Earth (for ex-
ample, recycle, use paper and use water only 
as needed, place trash in the garbage can).

STRAND 4: INDIVIDUAL DEVELOPMENT AND IDENTITY

Early learning programs should include experiences that provide for the study of Individual De-
velopment and Identity. Students will gain an awareness of their personal identity, including 
their abilities and preferences. 

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.4.: Demonstrate awareness of identity in-

cluding personal information, characteristics, 
preferences, and abilities (for example, name, 
age, gender, physical attributes, likes/dislikes, 
parent/caregiver, family members).

SS 4 yr.4.1: Demonstrate awareness of one’s 
own identity including personal information, 
characteristics, preferences, and abilities (for 
example, name, age, gender, physical attri-
butes, likes/dislikes, parent/caregiver, family 
members) and participate in respectful dis-
cussions about similarities and differences 
with others.
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STRAND 5: INDIVIDUALS, GROUPS AND INSTITUTIONS

Early learning programs should include experiences that provide for the study of interactions 
among Individuals, Groups, and Institutions. Students will work cooperatively with others and 
contribute to the classroom community.

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.5.1: With prompting and support, inter-

act cooperatively with others by sharing, 
turn-taking, resolving conflicts, and recogniz-
ing others’ needs.

SS 4 yr.5.1: Begin to demonstrate independence 
in interacting cooperatively with others by 
sharing, turn-taking, resolving conflicts, ac-
cepting consequences of actions, and recog-
nizing others’ needs.

SS 3 yr.5.2: With prompting and support, par-
ticipate in the classroom community by in-
teracting with other children and adults in a 
formal or group setting (for example, follow 
established rules, participate in a variety 
of classroom roles, take care of classroom 
materials).

SS 4 yr.5.2: Participate in the classroom commu-
nity by interacting with other children and 
adults in a formal or group setting (for exam-
ple, follow established rules, participate in a 
variety of classroom roles, take care of class-
room materials).

STRAND 6: POWER, AUTHORITY, AND GOVERNANCE

Early learning programs should include experiences that provide for the study of how people cre-
ate and change structures of Power, Authority, and Governance. Students will contribute to de-
veloping classroom rules and procedures and participate in the selection of classroom activities. 

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.6.1: With prompting and support, partic-

ipate in the democratic process as it applies 
to a classroom community (for example, rec-
ognize the importance of rules, assist with 
developing rules, propose solutions to class-
room problems, and participate in voting for 
activities).

SS 4 yr.6.1: Participate in the democratic process 
as it applies to a classroom community (for 
example, recognize the importance of rules, 
assist with developing rules, propose solu-
tions to classroom problems, and participate 
in voting for activities).
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STRAND 7: PRODUCTION, DISTRIBUTION, AND CONSUMPTION

Early learning programs should include experiences that provide for the study of how people or-
ganize and contribute to family and community. Students will identify the differences between 
wants and needs and the purpose of employment.

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.7.1: With prompting and support, discuss 

the difference between basic needs (for ex-
ample, food, shelter, and clothing) and wants 
(for example, toys, games, and treats).

SS 4 yr.7.1: Identify the difference between basic 
needs (for example, food, shelter, clothing) 
and wants (for example, toys, games, treats).

SS 3 yr.7.2: Begin to recognize that people have 
jobs to meet needs, including self, classroom, 
and community.

SS 4 yr.7.2: With prompting and support, explain 
that people have jobs to meet needs, includ-
ing self, classroom, and community.

STRAND 8: SCIENCE, TECHNOLOGY, AND SOCIETY

Early learning programs should include experiences that provide for the study of relationships 
among Science, Technology, and Society. Students will identify the uses of simple technology 
(for example, pencils, scissors, spoons) and electronic tablets and computers. Students will un-
derstand how to use technology safely and how it affects learning and living.

3-YEAR-OLDS 4-YEAR-OLDS
SS 3 yr.8.1: With prompting and support, iden-

tify how simple and electronic technology 
affects the way people live, work, travel, com-
municate, and play.

SS 4 yr.8.1: Describe how simple and electronic 
technology affects the way people live, work, 
travel, communicate, and play.

SS 3 yr.8.2: With prompting and support, recog-
nize the importance of balancing media time 
with other activities.

SS 4 yr.8.2: Recognize the importance of balanc-
ing media time with other activities.



UTAH CORE STATE STANDARDS for EARLY LEARNING
  REFEREN

CES   |   85

ENGLISH LANGUAGE ARTS

Adams, M. J. (1994). Beginning to read: Thinking and learning about print. MIT Press.

Cardoso-Martins, C., Mesquita, T. C. L., & Ehri, L. (2011). Letter names and phonological aware-
ness help children to learn letter–sound relations. Journal of Experimental Child Psychol-
ogy, 109(1), 25–38. https://doi.org/10.1016/j.jecp.2010.12.006

Cunningham, A. E., & Zibulsky, J. (2014). Book smart: How to support successful, motivated read-
ers. Oxford University Press.

Henry, M. K. (2010). Unlocking literacy: Effective decoding & spelling instruction (2nd ed.). Paul H 
Brookes Publishing Company.

Paulson, L. H., & Moats, L. C. (2018). LETRS for early childhood educators (2nd ed.). Cambium 
Learning.

HEALTH

Britto, P. R., Lye, S. J., Proulx, K., Yousafzai, A. K., Matthews, S. G., Vaivada, T., Perez-Escamilla, R., 
Rao, N., Ip, P., Fernald, L. C.H., MacMillan, H. Hanson, M., Wachs, T. D.,Yao, H., Yoshika-
wa, H., Cerezo, A., Leckman, J. F., Bhutta, Z. A., & Early Childhood Interventions Review 
Group, for the Lancet Early Childhood Development Series Steering Committee. (2017). 
Nurturing care: Promoting early childhood development. the Lancet, 389(10064), 91–
102. https://doi.org/10.1016/S0140-6736(16)31390-3

Montroy, J. J., Bowles, R. P., Skibbe, L. E., McClelland, M. M., & Morrison, F. J. (2016). The devel-
opment of self-regulation across early childhood. Developmental Psychology, 52(11), 
1744–1762 .  https://doi.org/10.1037/dev0000159

Shonkoff, J. P., Garner, A. S., Siegel, B. S., Dobbins, M. I., Earls, M. F., McGuinn, L., Pascoe, Wood, 
D. L.. (2012). The lifelong effects of early childhood adversity and toxic stress. Pediat-
rics, 129(1), e232-e246. https://doi.org/10.1542/peds.2011-2663

Schore, A. N. (2015). Affect regulation and the origin of the self: The neurobiology of emotional 
development. Routledge.

LIFELONG LEARNING PRACTICES

Ho, J., & Funk, S. (2018). Preschool: Promoting young children’s social and emotional health. YC 
Young Children, 73(1), 73-79.

Hyson, M. (2008). Enthusiastic and engaged learners: Approaches to learning in the early child-
hood classroom. Teachers College Press.

REFERENCES

https://doi.org/10.1016/j.jecp.2010.12.006
https://doi.org/10.1016/S0140-6736(16)31390-3
https://psycnet.apa.org/doi/10.1037/dev0000159
https://doi.org/10.1542/peds.2011-2663


UTAH CORE STATE STANDARDS for EARLY LEARNING

  REFEREN
CES   |   86

McCoy, D. C., Gonzalez, K., & Jones, S. (2019). Preschool self‐regulation and preacademic 
skills as mediators of the long‐term impacts of an early intervention. Child Develop-
ment, 90(V), 1544–1558. https://doi.org/10.1111/cdev.13289

National Association for the Education of Young Children (2020). NAEYC position statement on 
developmentally appropriate practice. NAEYC. Retrieved from https://www.naeyc.org/
sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/
dap-statement_0.pdf 

National Commission on Social, Emotional, and Academic Development. (2019). From a nation 
at risk, to a nation at hope: Recommendations from the national commission on social, 
emotional, and academic development. Nation at Hope. https://www.aspeninstitute.
org/programs/national-commission-on-social-emotional-and-academic-development/

National Research Council (US) and Institute of Medicine (US) Committee on Integrating the 
Science of Early Childhood Development, Shonkoff, J. P., & Phillips, D. A. (Eds.). (2000). 
From neurons to neighborhoods: The science of early childhood development. National 
Academies Press (US).

National Scientific Council on the Developing Child. (2007). The science of early childhood 
development: Closing the gap between what we know and what we do. Center on the 
Developing Child. Retrieved from https://developingchild.harvard.edu/resources/the-
science-of-early-childhood-development-closing-the-gap-between-what-we-know-
and-what-we-do/

Utah State Board of Education (2019). Utah’s Portrait of a Graduate. https://www.schools.utah.
gov/portraitgraduate

Vitiello, V. E., & Greenfield, D. B. (2017). Executive functions and approaches to learning in pre-
dicting school readiness. Journal of Applied Developmental Psychology, 53, 1-9. https://
doi.org/10.1016/j.appdev.2017.08.004

Yogman, M., Garner, A., Hutchinson, J., Hirsh-Pasek, K., Golinkoff, R. M., & Committee on Psy-
chosocial Aspects of Child and Family Health. (2018). The power of play: A pediat-
ric role in enhancing development in young children. Pediatrics, 142(3), e20182058. 
https://doi.org/10.1542/peds.2018-2058

PHYSICAL EDUCATION

Clark, J. E., Clements, R. L., Guddemi, M., Morgan, D. W., Pica, R., Pivarnik, J. M., Rudisill, M., & Vir-
gilio, S. J. (2002). Active start: A statement of physical activity guidelines for children birth 
to five years. AAHPERD Publications. Stock no. 304–10254.

SCIENCE

National Research Council. (2012). A framework for K–12 science education: Practices, crosscut-
ting concepts, and core ideas. National Academies Press.

https://doi.org/10.1111/cdev.13289
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/dap-statement_0.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/dap-statement_0.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/dap-statement_0.pdf
https://www.aspeninstitute.org/programs/national-commission-on-social-emotional-and-academic-development/
https://www.aspeninstitute.org/programs/national-commission-on-social-emotional-and-academic-development/
https://developingchild.harvard.edu/resources/the-science-of-early-childhood-development-closing-the-gap-between-what-we-know-and-what-we-do/
https://developingchild.harvard.edu/resources/the-science-of-early-childhood-development-closing-the-gap-between-what-we-know-and-what-we-do/
https://developingchild.harvard.edu/resources/the-science-of-early-childhood-development-closing-the-gap-between-what-we-know-and-what-we-do/
https://www.schools.utah.gov/portraitgraduate
https://www.schools.utah.gov/portraitgraduate
https://www.schools.utah.gov/portraitgraduate
https://doi.org/10.1016/j.appdev.2017.08.004
https://doi.org/10.1016/j.appdev.2017.08.004
https://doi.org/10.1542/peds.2018-2058


iStock ©

EA
RLY LEARNING AGES 3 to 5



250 East 500 South
P.O. Box 144200

Salt Lake City, UT 84114-4200
 

Sydnee Dickson, Ed.D.
tate Superintendent of Public InstructionS


	ErlyLrng part 1 REVISED
	ErlyLrng part 2 REVISED
	ErlyLrng part 3 REVISED




Accessibility Report





		Filename: 

		Utah Core State Standards for Early Learning for Ages 3 to 5 ADA Compliant 3.24.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found no problems in this document.





		Needs manual check: 0



		Passed manually: 2



		Failed manually: 0



		Skipped: 0



		Passed: 30



		Failed: 0







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Passed manually		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Passed		Bookmarks are present in large documents



		Color contrast		Passed manually		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Passed		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Passed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Passed		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Passed		Tables should have headers



		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column



		Summary		Passed		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Passed		Appropriate nesting










Back to Top



